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PECULIARITIES OF TEACHING GRAMMAR
TO THE NON-PHILOLOGICAL STUDENTS

Development of modern society, growing need for communication and
cooperation between countries and people with different languages, history
and culture demand essential changes to approaches to the studying and
teaching foreign languages.

One of the main peculiarities of foreign language teaching at non-
philological universities is professionally oriented character, which is defined
by learning goals and objectives. According to current curricula for non-
philological universities, students should gain communicative competence at
the level which allows them to use foreign language practically both in
professional activity and for common communication.

Issues on teaching grammar have attracted some great interest among
such scholars as T.Bowen, M. Parrott, S. Thornbury, M. lvanova,
T. Ishchenko, V. Hurmazi, O. Kovalenko, 1. Kukhty, H. Rohova, Z. Ustynova
and many others but the problem of grammar structures teaching needs further
research since grammar forms basic skills for linguistic competence, which is
an integral part of communicative competence (Anisimova, Koshova, 2010,
p. 74).

Practical second language learning is impossible without grammar
structures acquisition of this language. As language teaching practice suggests,
it is grammar that is difficult for students of non-philological universities to
acquire, so the purpose of the article is to describe techniques of teaching
grammar to the non-philological students.

In order to achieve the purpose of the article we used such scientific
methods as induction, deduction and method of analysis.

Grammar is the system of rules in force regarding word forms and word
connection formation in the sentence which make up speech. It also refers to
how we combine, organize and change parts of words, words and word groups
to make meaning.

Main aim when teaching non-philological students is to form their
grammatical skills as one of important components of skills in speaking,
reading, listening and writing. Due to this fact choosing grammar material and
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planning grammar lesson is very important to realize communicative aims of
teaching under curriculum.

The peculiarity of non-philological students teaching is the fact that
according to curriculum practical grammar is not taught as a separate
discipline and thus grammar material is learnt in the context of definite
vocabulary topics. One of the objectives of teaching foreign language
grammar is to form cadets’ and students’ grammar communicative skills as
one of the important skills in speaking, reading, listening and writing. In this
regard, it is essential to choose grammar material sufficient for communicative
aims of teaching realization within curriculum.

The specificity of teaching grammar to the cadets and students of non-
philological faculties lies in the fact that under the plan of study practical
grammar is not taught as a separate discipline and that is why grammar
material is studied in the context of definite vocabulary. In particular, grammar
,,Present Perfect” is given as part of ,,Crimes against property” topic, ,,Ways of
expressing future” are taught within the framework of ,,Crowd control” topic,
,,Passive Voice” as grammar rule is studied together with vocabulary topic
,Punishment”. In view of this, the system of grammar rules is worked out in
terms of peculiarities of vocabulary: The police have arrested the criminal
(Present Perfect), We will solve the problem (Future Simple), Vehicles are
examined by the police, Constitution was adopted in 1996 (Passive Voice),
etc. It is known that the most difficult when improving grammar skills is to
acquire them. That is why the most important task is to provide students and
cadets with appropriate grammar material (both receptive and reproductive).

We cannot but agree with scholar N. Skliarenko that it is of great
importance to take into account basic principles of grammar structures
teaching to the students of non-philological universities to help them use
grammar accurately, meaningfully and appropriately (Skliarenko, 1982, p. 16).

1. Differentiated principle means teaching that involves active
attention to student differences in the classroom.

2. Structure principle. This principle is used to teach different
structures through speech patterns but can be efficient in combination with
situationality and communication principles.

3. Situationality principle demands that every grammar pattern should
be acquired in real or imaginary communicative situations.

4. Communicative principle stipulates practical language usage
through exercises close to real communication.

In terms of grammar teaching two main approaches can be distinguished
— deductive and inductive approach.

A deductive approach is when the rule is presented and the language is
produced based on the rule (the teacher gives the rule). An inductive approach
is when the rule is inferred through some form of guided discovery (the
teacher gives the students a means to discover the rule for themselves)
(Cotter).

Both approaches have their advantages and disadvantages. As practice
shows, the deductive approach is time saving and allows more time for
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practicing the language items thus making it an effective approach with lower
level students. The inductive approach, on the other hand, is often more
beneficial to students who already have a base in the language as it encourages
them to work things out for themselves based on their existing knowledge.

Analyzing the level of students’ language knowledge after finishing
secondary schools it should be noted that a deductive approach to teaching
grammar is more appropriate for non-philological students and fits into a class
structure known as PPP (Presentation, Practice, Production). The teacher
presents the target language and then gives students the opportunity to practise
it through controlled activities. The final stage of the class allows the students
to practise the target language themselves.

The first stage of grammar skills development is presentation, which
leads in a new grammar structure. At this stage the teacher shows pictures or
situations connected to the class topic (context) and elicit ideas from students.
It is worth mentioning that oral reception should precede reproduction in the
process of teaching as oral reception is the first stage in reproductive grammar
skill formation. Written reception, that is understanding taught structures
during reading, is used at the end of the second stage of grammar skill
formation.

It should be noted that a major problem with many grammar lessons is
that they provide too much theoretical information and not enough student
production. What makes the class challenging is not the level of theoretical
knowledge but what the teacher asks students to try and do.

Scholar J. Scrivener differentiates three general categories at the stage of
presentation: teacher explanations, guided discovery and self-directed
discovery (Scrivener 2015, p. 163).

A good teacher explanation can often be the clearest and most efficient
way to teach something that is why teachers should prepare simple and clear
ways to convey information when class planning. They can plan the use of
substitution tables, annotated examples, diagrams, etc. that might help take in
the information easier.

Guided discovery is an alternative to giving explanations that allows
students to generate their own discoveries and explanations. The key technique
at this sub stage is to ask good questions and give tasks that encourage to
notice language and think about it: ask questions that focus on the meaning;
ask questions that focus on the context; ask questions that focus on the form;
offer appropriate examples for analysis and discussion; ask students to analyse
sentences from the texts; ask students to analyse errors and hypothesise rules;
set puzzles and problems concerning the language item. For example: Which
of these two sentences is correct/incorrect? Why is that incorrect/correct?
How many verbs/nouns/adjectives/prepositions/auxiliary verbs are there in the
sentence? Put these words in the right order.

Self-directed discovery is what students do when studying without a
teacher, on their own or where the teacher’s role is primarily to facilitate the
learners’ own self-direction. It should also be stated that this method is not
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appropriate for students of non-philological universities as in many cases it is
difficult for them to work out their own rules and explanations.

Language practice activities are the most important part of any grammar
class because the real language experience is when students try to use the
language themselves.

In order to give students intensive oral or written practice of specific
grammar item, carefully designed activities can be used to restrict the
language needed. Such activities can be defined as follows: limited options for
language use; focus on accuracy; limited options for communication. Typical
restricted activities are oral drills, written exercises, dialogues and grammar
practice activities (games).

Drills are the most productive way to train accuracy as they provide
intensive oral practice without worrying much about meaning.

Variations on drills can be: repeating the grammar item on its own;
repeating the grammar item in a phrase or sentence; repeating a sentence,
building it up bit by bit, starting with the first word(s); repeating by building
up the sentence bit by bit, starting at the end rather than the beginning; saying
sentence with errors for students to check it; asking real questions about
students’ lives; inventing or reading a short text and asking questions about it
using grammatical item.

Many drills are based on the principle of substitution when one word is
substituted by another.

Another type of drills is transformation ones, i.e. the student transforms
a sentence of one kind into another form.

Written exercises are a common and useful way of giving the students
concentrated practice of language items. We can offer some ideas that can be
used when teaching students grammar structures with the help of written
exercises: doing it as individuals, then comparing and discussing answers with
groupmates; working in pairs or in small groups (teams); dictating the
sentences, leaving space where the missing words are; handing out the
exercise with teacher’s answers written it, some right, some wrong for students
to correct and analyse them; choosing the correct verb from each sentence.

There are also many other ways to train grammar patterns in the classes
such as short dialogues which contain a number of examples of specific items
to be practised. Using a dialogue allows to take these items in a useful context,
integrating practice of newer grammar with practice of items studied before.

Other follow-on activities can include grammar games, grammar quiz,
memory tests, picture dictation, growing stories, questionnaires and grammar
auctions (Scrivener, 2015, p. 177).

Meaningful practice is followed by production (free practice) in which
students have a chance to use the structures to express their own ideas or talk
about their experiences. There are numerous activities for this stage and what
to choose will depend on the language being taught and on the level of
students. However, information gaps, role plays, interviews, simulations, find
someone who, spot the differences between two pictures, picture cues,
problem solving, personalisation activities and board games are all meaningful

159



Bicnuk JIHY imeni Tapaca IlleByenka Ne 7 (330), 2019

activities which give students the opportunity to practise the language more
freely.

Grammar competence formation of students of non-philological
universities is quite a long term process which should be provided gradually
by taking into account communicative approach to foreign language teaching.
That is, communicative-grammar skills of cadets and students, which form the
basis of foreign language professional competence in whole, can be trained
through communicative-oriented situations.

The aspects mentioned above need further research that is taking into
account neologisms and general terms (acronyms, abbreviations) used in
official documents, contracts and codes as language vocabulary is connected
with its grammar.

References

1. Anisimova, A. & Koshova, L. (2010). Modern Aspects of English
Language Teaching: Theory & Practice. Dnipropetrovsk [in English].
2. Skliarenko, N. (1982). Navchannia hramatychnykh struktur anhliiskoi
movy v shkoli [Teaching English grammar structures at school]. Kyiv:
,,Radianska shkola” [in Ukrainian]. 3. Cotter, Tanya. Planning a grammar
lesson. Retrieved from https://www.teachingenglish.org.uk/article/planning-a-
grammar-lesson [in English]. 4. Scrivener, J. (2015). Learning Teaching: The
essential Guide to English Language Teaching Third Edition. Oxford:
,,Macmillan” [in English].

Haropna IO. A. Oco0JuBOCTIi HABYAHHA TIPAMATHKH CTYJEHTIB
HedinonorivHuX cneniaJbHOCTEH

CraTTio  NpHUCBSIUEHO  3arajbHil  XapakTEepUCTHIl  HAaBYAHHS
rpaMaTUYHUX CTPYKTYp B HaBYAJIBHUX 3aKJafaX He(UIONOTIYHOro Mpoduito.
[TpoananizoBaHO OCHOBHI MPUHLIUIM, MIIXOHM Ta CTAJil OCBOEHHS I'paMaTHKH
aHTJIMAChKOI MOBHM 3/100yBadaMM HaBYAJBHUX 3aKJIaAiB HEe(1JI0JIOTIYHOTO
npodino.

BusnaueHo, 110 OCHOBHOIO METOIO MpU HaBYaHHI HE(IOJOTIYHHX
CTYAEHTIB € (OpMyBaHHS IXHIX TIpaMaTUYHUX HAaBUYOK SK OJHOTO i3
BOKJIMBUX KOMIIOHEHTIB HAaBUYOK TOBOPIHHS, YHTAHHS, ay/ilOBaHHS Ta
NUChbMa. 3a3HAuYeHo, IO cheuu@ika BHUKIAJAHHSA TIpaMaTUKU CTyJEHTaM
HedutonoriyHUX (DAKyIbTETIB MOJSATaE B TOMY, IO 32 TUIAHOM HaBYaHHS
rpamMaThka HE BHUKJIAJA€TbCs AK OKpeMa [JUCLHUIUIIHA 1 caMe ToMy
rpaMaTUYHHANA MaTepiall BUBYAETHCS B KOHTEKCTI BUBYCHHS JIGKCHUKH.

[IpoananizoBaHO OCHOBHI HPUHIMIM Ta MIJXOAU A0 BHUKJIAIAHHS
rpaMatuky. Bu3znaueHo, Mo AeTyKTUBHUHN MAX11 € HAWKPAITUM ITiIX0I0M JJIs
HaBYaHHS TpaMaTUKU CTYAEHTIB HEQUIONOTIYHUX CHEliaJbHOCTeH Ta
BIIUCYETHCS B CTPYKTYpPY HaBuaHHs, Biomy sk [IIIT (mpe3enTariis, npakTuka,
TEXHIKa), MPUIJICHO yBary aHalli3y KO>KHOTO €Tamy, a TaKoX MpuilomMam, sKi
MO’KHa 3aCTOCOBYBATH IIiJl Yac HaBYaHHSA KOXKHOTro i3 etamiB. HamaHo Tumum
BIIpaB JJIsl KOXKHOTO €Tamy BHKIAJaHHS TpaMaTUKU (TpamMaTuyHi Irpw,
BIKTOPHUHH, TECTHU, aHKETH, [ajorv, aykmioHu). Ha erami TexHIKH

160


https://www.teachingenglish.org.uk/article/planning-a-grammar-lesson
https://www.teachingenglish.org.uk/article/planning-a-grammar-lesson

Bicnuk JIHY imeni Tapaca IlleByenka Ne 7 (330), 2019

3allpONIOHOBAHO  BUKOPHCTOBYBAaTHM TaKi BIpaBH, SK POJbOBI  irpH,
MO/ICIIIOBAHHS, IHTEPB 10, BUPILICHHA IPOOJIeM, HACTLIbHI irpH.

Hocmimkeno, mo (GopMyBaHHS T'paMaTHYHOI KOMIIETEHIIi CTYICHTIB
HE(UIONOTIYHUX CIEIiaTbHOCTEH € JIOCUTh TPHUBAJIUM MPOLECOM, SKHUN
MOBHHEH 3a0e3levyBaTHCsS IOCTYIOBO, i3 ypaxyBaHHSIM KOMYHIKaTUBHOTO
MiIXOAY BUKJIAJaHHS IHO3EMHUX MOB.

Knrouosi criosa: rpamaruka, CTafii, CTYJACHTH, BIIPaBH.

Haropnas FO. A. OcoGeHHOCTH 00yYeHNsI TPAMMATHKE CTY/I€HTOB
He(HJI0JI0THYeCKUX ClleHAJIBHOCTel

Cratba IIOCBSIILIEHA o0mei XapaKTEPUCTHUKE o0y4eHus
rpaMMaTUYEeCKUM CTPYKTypaM B Y4EOHBIX 3aBEACHUSAX HE(PHUIOIOTHYECKOTO
npodwmisa. [IpoaHann3upoBaHbl OCHOBHBIE HPUHIMIbBI, MOAXOAbI W CTaaAUU
OCBOCHHS TPAMMATHUKH aHTIMHCKOTO SI3bIKA CTYJICHTAMHU YYEOHBIX 3aBEICHHN
He(PHIOTOrHYECKOTO MPOQHIIS.

OnpeneneHo, 4YTO OCHOBHOM II€JIbI0O IPU OOYYEHMHM CTYJIEHTOB
HE(PWIONOTHYECKUX  CIIEHUAIBbHOCTEH  siBiseTcsl  (OpPMHUpOBaHUE — HX
rpaMMaTH4YE€CKUX HABBIKOB KaK OJHOI'O M3 BAXKHBIX COCTABISAIOIIMX HABBIKOB
TOBOpPEHMsI, YTEHHs, ayAupoBaHuss M mnucbMa. OTMedeHo, uTo crneuuduka
IpenojaBaHusl TI'pPaMMaTHUKU CTyAEHTaM He(UIOJOTHYECKUX (aKyJIbTETOB
COCTOUT B TOM, YTO IO IJIaHy OOYYeHHUs I'paMMaTHKa He NPEernoaaercs Kak
OTJeNbHAs JUCLMINIMHA W MMEHHO I[O03TOMY TIpaMMAaTUYECKUN Marepuall
U3Y4aeTcsl B KOHTEKCTE U3yUEHUS JIEKCUKHU.

[Ipoananu3upoBaHbl ~ OCHOBHbIE  INPUHIUIBI W MOAXOIBl K
IIPONIEJIOBAHUIO TIpaMMaTUKU. OlpeneneHo, 4YTO JAECAYKTUBHBIA METOL
SBJIETCS HAWIYYLIUM TOAXOAOM /sl OOydeHUsl TpamMMaTHKe CTYAEHTOB
He(PWIONOTHYECKUX CHEIMAIbHOCTEH M BIUCYETCS B CTPYKTYpY OO€ueHMs,
u3BecTHyto Kak [IIIT (nmpe3eHranus, npakTuka, TEXHUKA), YAE€ICHO BHUMaHUE
aHaJIN3Y Ka)KJIO0ro JTara, a TakKe IpuemMam, KOTOpble MOYKHO IPUMEHAThH IIpU
oOyueHuu Ha KaxJoMm stane. [IpeacraBneHsl TUIIBI YIPaXXHEHUH JUIsI KaXKOTro
JTana MpernofaBaHus TIpaMMaTHKH (TpaMMaTHUYECKHUE WIPhl, BUKTOPHHBI,
TECThI, TUAJOTH, ayKIIMOHbI). Ha 3Tane TeXHUKU NMpeasio’keHO MCIOJIb30BaTh
Takue YNpaKHEHHs, KaK pOJIEeBble HIPbl, MHTEPBBIO, pEIIEHUE MpodieMm,
HACTOJIbHBIE UTPHI.

HccnenoBaHo, 4to (OpMUpOBaHHE TIpaMMaTHUYECKOM KOMIIETEHIIMU
CTYJICHTOB HE(MJIOJIOIMYECKUX CHEHUAIbHOCTEH SBJISETCS JOCTaTOYHO
JOJTUM TIPOLECCOM, KOTOPBI JOJKEH O0ecreynBaThCsi IOCTENEHHO, ¢
y4€TOM KOMMYHUKATUBHOTO METO/Ia MPENO0/IaBaHNs HHOCTPAHHBIX SI3bIKOB.

Knrouesvie cnosa: rpaMMaTruka, CTaiud, CTYACHTHI, YIPAKHEHUS.

Nahorna Y. A. Peculiarities of teaching grammar to the non-
philological students

The article deals with teaching grammar stages as important part of
teaching English to the students of non-philological universities for their
gaining communicative competence at the level which allows them to use
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foreign language practically both in professional activity and for self-
education.

It has been determined that main aim when teaching non-philological
students is to form their grammatical skills as one of important components of
skills in speaking, reading, listening and writing. It has been specially noted
that the specificity of teaching grammar to the cadets of non-philological
faculties lies in the fact that under the plan of study practical grammar is not
taught as a separate discipline and that is why grammar material is studied in
the context of definite vocabulary. Main principles and approaches regarding
teaching grammar stages have been analysed. It has been reviewed that
deductive approach to teaching grammar is more appropriate for non-
philological students and fits into a class structure known as PPP
(Presentation, Practice, Production). Much attention has been given to the
analysis of Presentation, Practice and Production stages as well as techniques
which can be used at the class. Special attention has been given to the types of
exercises at each stage of teaching grammar such as drills, grammar games,
grammar quiz, memory tests, picture dictation, growing stories,
questionnaires, dialogues and grammar auctions Production (free practice)
stage has been considered to be one of great great importance. Information
gaps, role plays, interviews, simulations, find someone who, spot the
differences between two pictures, picture cues, problem solving,
personalisation activities and board games have been offered to use at
production stage.

It has been researched that grammar competence formation of students
of non-philological universities is quite a long term process which should be
provided gradually by taking into account communicative approach to foreign
language teaching.

Key words: grammar, stages, students, exercises.
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