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THE TEACHING OF CULTURAL AWARENESS AS A SKILL

For many years, numerous language educators have advocated for incorporating a cultural
component in teaching English as a foreign language (Brown, 2007; Byram, 2009; Cakir, 2016;
Galloway, 1999; Grishkova, 2011). This cultural component fosters international understanding,
enhances comprehension of one’s own culture, and motivates learners to excel in English. M. Byram
characterizes the language teacher’s role as “a professional mediator between a student and foreign
languages and cultures” (Byram, 2009, p. 58). Research on teaching with a focus on cultural
understanding has been conducted by many educators from Ukraine, Britain, Turkey, and the United
States (Grishkova, 2011; Richard-Amado, 2009; Lafayette, 2007; Hadley, 1998; Cakir, 2016;
Omaggio, 2006). Most of them recognize that language and culture are intertwined. As D. Brown
noted in 2007, “Whenever we teach a language, we also teach a complex system of cultural customs,
values, and ways of thinking, feeling, and acting” (D. Brown, 2007, p. 64). Also, teachers of foreign
languages understand that merely learning the linguistic system does not guarantee successful cross-
cultural communication. Students and language learners alike have come to appreciate the importance
of valuing other cultures in the global context.

The authors of the article have been interested in the issue of teaching for cultural understanding
for an extended period and have devoted several of their publications to this problem. We really
realize the importance of developing cultural competence when teaching and learning any foreign
language. This article aims to: highlight various challenges educators encounter when teaching for
cultural understanding; advocate for teaching cultural awareness as a skill; emphasize the importance
of integrating students’ own culture into English language teaching; and provide suggestions for
embedding cultural objectives into a proficiency-oriented curriculum. To clarify these points, we will
draw on our own research findings and data gathered through surveys and classroom observations in
English language teaching contexts.

We believe that the reasons language courses often exclude a systematic study of culture include:
many teachers lack training in teaching cultural content and are unaware of various approaches to
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fostering cultural understanding; high-quality authentic materials are not always accessible; defining
culture poses challenges in instructional design; teachers may lack substantial firsthand knowledge of
the cultures they teach; incorporating cultural studies requires additional time that many school and
university instructors cannot allocate; and cultural materials are inconsistently covered in textbooks.

In 2023 we conducted the questionnaire surveys among one hundred first and second year students
of Luhansk Taras Shevchenko National University. We found out that nearly 86% of students realize
the benefits of learning about another cultures. All of them understand that the study of culture is a
very important aspect of language learning yet at the same time they mention that cultural teaching is
insubstantial and sometimes it is sporadic. Why is this so? — This is the question we posed to ourselves.
One possible reason is that some teachers prefer using a “facts-only” approach to culture. However,
we believe that teachers should mainly help students develop the skills necessary to interpret the
facts they discover about the target culture. Educators emphasize that the goals of cross-cultural
understanding involve processes rather than mere facts (Galloway, 1999; Seelye, 2007; Hadley, 1998;
Smith, 2007; McKay, 2009). According to Seeley, facts are cheap and “meaningless until interpreted
within a problem-solving context” (Seeley, 2007, p. 3). A. Hadley notes that the “facts only” approach
is “destined to be ineffective” (Hadley, 1998, p. 358). Numerous scholars have criticized the focus
on “facts” in cultural education. From our own experiences, we realize that simply accumulating
facts can reinforce stereotypes and leave students unprepared for unfamiliar cultural situations.
Therefore, we advocate for teaching cultural awareness as a skill rather than just imparting cultural
information. We strongly believe that teachers of English as a foreign language should equip students
with tools to process new cultural experiences in a way that enhances their understanding. Educators
should develop and implement assignments and techniques that train students to be keen observers
of culturally appropriate behaviors and expressions. These routines and expressions can serve as the
foundation for engaging and effective activities that motivate and interest students.

In our opinion, we still do not have a framework for organizing instruction around cultural themes.
Many English language teachers realize the importance of teaching for cross-cultural understanding,
but they get stuck in when it comes to determining goal statements, deciding what aspects of
culture to teach, what activities to use and what teaching material to prepare. A scheme is needed
that would help teachers select appropriate cultural materials and serve as a helpful resource for
planning cultural instruction and designing cultural activities. For educational purposes we have
designed a scheme which consists of the following four objectives. 1. Factual objectives: students
are able to demonstrate knowledge of formal or “high’ culture, as well as knowledge of everyday
or “popular” culture. They can explain major historical events, major institutions, and major artistic
accomplishments. 2. Affective objectives: students are able to value different nationalities, attitudes
and values. 3. Process objectives: students are able to locate and organize information about different
cultures as well as evaluate the validity of statements about culture. 4. Pragmatic objectives: students
are able to pay careful attention to politeness routines, expressions, and phrases that are used by
speakers and then identify the cultural reasons for the use of these language devices. Students learn
to act appropriately in common everyday situations, and use appropriate gestures and body language.

The scheme can be helpful in clarifying themes and topics that need to be integrated into classroom
instruction and used while selecting teaching materials. It can also give teachers some ideas about
what strategies and techniques to use in a way that truly integrates culture with language study.

We would like to propose several techniques for infusing cultural goals into proficiency-oriented
curriculum. First technique is called culture capsules. It is a description of one minimal difference
between a language learner’s culture and a target-culture, accompanied by pictures, photos, slides, or
objects. In the classroom, students can perform role-plays based on various capsules.

Second technique is called an intercultural connection. It is a very short situation that describes
the symbolic meanings, artistic dimension and cultural values of a target-language country. Students
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are supposed to work in pairs or in small groups and discuss the situation or create and present
conversations based on the situation.

Next technique includes a story about a cross-cultural miscommunication with a subsequent set
of questions. Having read the story, students will be asked to choose the best interpretation of the
characters' actions based on their knowledge of the characters' cultures. As in real life situations,
there might be more than one explanation that can be considered appropriate or correct. Students then
discuss their options in small groups. The technique is called a critical incident and it should be based
on real-life experiences. Critical incidents are sometimes defined as culture mini-dramas.

Conclusions. Though a long-time researched issue, culture is still a weak component in some
curricula. Teachers of English might have problems when they try to include culture elements in
their language teaching. At the same time they realize that incorporating culture into language
teaching would contribute significantly to developing students’ practical English skills, building their
awareness and facilitating cross-cultural communication. In the article we have proposed the teaching
of cultural awareness as a skill as opposed to teaching mostly cultural information. We have suggested
a framework for organizing instruction around cultural themes, which consists of four objectives.
The framework can serve as a useful resource for teachers as they plan cultural instruction, design
cultural activities and create teaching materials of their own. We have also argued that local culture
should be taught together with the target one and suggested ways of these goals can be infused into a
proficiency-oriented curriculum. The suggested techniques truly integrate culture with language study
and are interesting and hopefully enjoyable for students. Also, they develop students as international
citizens of the world and at the same time teach culture together with speaking, listening and reading,
thus representing the connections between language and culture.
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Fedicheva N., Krysalo O. The teaching of cultural awareness as a skill

The article discusses the inseparability of culture and language teaching and explores some
problems that teachers of English as a foreign language face. Incorporating culture into language
teaching contributes significantly to developing students’ practical English skills, building their
awareness and facilitating cross-cultural communication. The article argues in favor of teaching of
cultural awareness as a skill, as opposed to teaching cultural information. It also emphasizes the
importance of integrating students’ own culture into English language teaching; The data that the
authors have collected by conducting surveys among one hundred first and second year students
of Luhansk Taras Shevchenko National University are presented. The authors of the article have
suggested a framework for organizing instruction around cultural themes. The framework consists
of four objectives and can serve as a useful resource for teachers as they plan cultural instruction
and design cultural activities or create their own teaching materials. The article argues that local
culture should be taught together with the target one and suggests ways of how cultural goals can
be infused into a proficiency-oriented curriculum. The suggested techniques integrate culture with
language study and are interesting and enjoyable for students. Ideas on how to infuse cultural goals
into language teaching are offered. Explanations of culture capsules, intercultural connections, and
critical incidents are given in the article.

Key words: a cultural component, students’ own culture, a scheme, local culture, cultural activities.

®eniuesa H. B., Kpucano O. B. HapuanHs1 KyJbTYpPHOI CBiIOMOCTi IK HABUYKH

VY cTarTi po3mIsAIa€ThC HEPO3PUBHICTh HABYAHHS KYJIBTYPH 1 MOBH Ta JIOCIIIDKYIOTHCS IPOOIIEMH,
3 SIKMMHU CTHKAIOTHCS BUNTENl aHIIIHCHKOT MOBH SIK 1HO3eMHO1. BKIIIOUEHHS KyIBTYpH y BHKJIQIaHHS
MOBH 3HAYHOIO MipOIO CIPUSIE PO3BUTKY MPAKTUYHUX HABHYOK AHIJIIHICHKOT MOBHU CTYIECHTIB, ITiJ[BH-
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IIEHHIO iXHBOI 0013HAHOCTI Ta MIKKYJIBTYPHOMY CHIJIKYyBaHHIO. Y CTaTTi HABOJUTHCS apTyMEHT Ha
KOPHCTh BUKJIQJIaHHA KYJIBTYPHOI 0013HAHOCTI SIK HABUYKHU HA BiJIMiHY BiJl BUKJIaIaHHS JIUIIIE (haKTHY-
Hoi iHpopMarii. [TigkpecmtoeTbest BAXKIMBICTD 1HTErpallii BIACHOT KYJIBTYpH CTY/ICHTIB Y BUKJIQIaHHS
aHIiiicekoi MoBU. HaBeneHo naHi, 3i10paHi aBTOpaMy IUISIXOM ONMUTYBAaHHS CTYICHTIB MEPIIOTO Ta
npyroro KypciB JlyraHChbKOTo HallloHaJIBLHOTO YHIBepcuTeTy iMeHi Tapaca IlleBuenka. ABTopu CTaTTi
3aIPONIOHYBAIIM CTPYKTYPY IS OpraHi3alii HaBUaHHs HABKOJIO KyJabTypHHX TeM. CTpyKTypa CKiaaa-
€THCSI 3 YOTUPHOX I[1JICH 1 MOXKE CITY>)KUTH KOPUCHUM PECYPCOM JUTSl BYMTEIIB, SIKi TUNIAHYIOTh HABYaHHS,
PO3pOOIIAIOTh KYIBTYPHI aKTUBHOCT1 @00 CTBOPIOIOTH BJIACHI HaBUAJIbHI Marepiaiu. Y CTaTTi CTBEp-
JUKYETBCSI, 10 MICIIEBY KYJIBTYPY CJIiJI BUKJIQJAaTH Pa30oM 13 HLJIbOBOIO, 1 TPOIIOHYIOTHCS MUISIXH TOTO,
SIK KyJBTYpHI IIUJTi MOJKHA BIIUTH B HABYAJIBHUH IJ1aH. 3alIpOTIOHOBAHI i IXOU MTOE€THYIOTh KYJIBTYPY
3 BUBYCHHSIM MOBH Ta € I[IKABUMH 1 IPUEMHUMHU IS CTYACHTIB. [IpONOHYyIOThCS i1 100 TOTO, 5K
BJIUTH KYJIBTYPHI U1l y BUKJIQJaHHSI MOBH. Y CTaTTi MOJAHO MOSCHEHHS KYJIBTYPHHUX KarCyll, MiXk-
KYJBTYPHHX 3B’SI3KiB Ta KPUTUYHUX TMOJIH.

Kniouosi cnoea: xynbTypHHI KOMIIOHEHT, KyJIbTYpHa OOI3HAHICTh SIK HAaBUYKa, BIacHA KyJbTypa
CTYICHTIB, CTPYKTYpa, JJOKaJbHA KyJIbTYpa, KyJIbTYPHI TEXHIKH.
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