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AUGUST AICHHORN EDUCATIONAL CENTERS FOR DELINQUENT 
ADOLESCENTS AS AN EXAMPLE OF SUCCESSFUL EXTRAPOLATION  

OF PSYCHOANALYTIC THEORY INTO THE PRACTICE  
OF SOCIAL AND PEDAGOGICAL WORK

Psychoanalysis is widely used in many areas of psychological knowledge, but none of them has attracted 
as much interest and inspired as many talented researchers as the practice and theory of education. The child 
became the main object of psychoanalytic research, replacing the neurotic personality from which all work 
began. Psychoanalysis revealed that a child continues to live in a mentally ill person, and that practically does 
not change over time. It sheds light on those instinctive impulses and drives which give the child its charac-
teristic features, and also illuminates the paths of human development from childhood to maturity. Therefore, 
it is from psychoanalysis that they expect help and benefit in the matter of education. Education itself aims to 
guide a person from childhood to maturity, protecting him from possible mistakes and failures.

The problem of delinquent and antisocial behavior, its features and causes are addressed in the scientific 
works of T. V. Vashek, S. V. Tukaiev, B. I. Palamar, O. M. Dolhova, S. V. Fedorchuk (2019), V. I. Tymoshenko 
(2019), I. O. Tytarenko, I. V. Lisovska (2010), T. A. Fedotova (2023), M. Chunosova (2013).

The problem of delinquency in the context of psychoanalytic research is highlighted in the sci-
entific works of L. Chertok, R. Saussurt (1973), J.C. Coleman (1980), L. Dahua (1986), K. Fried-
lander (1947). D. Matza, G.M. Sykes (1957, 1961), N. McWilliams (2011), W. C. Reckless, S. Dinitz, 
M. Smith (1932, 1961, 1972). M. Schmideberg (1953), C. G. Schoenfeld (1971).

The pedagogical activity of A. Aichhorn and the peculiarities of his work with delinquent chil-
dren are reflected in the scientific works of T. Aichhorn (1997, 2003), T. Aichhorn, M.  Schröter 
(2007, 2016), E. Federn (1962, 1999), I. R. Galatzer-Levy, R. M. Galatzer-Levy (2007), B. Horowitz, 
M. A. Pawel, P. O’Connor (2001), F. Houssier, F. Marty (2009), A. Perner (2000, 2005), J. E. Schow-
alter (2000).

The purpose of the article is to explain the experience of extrapolating the psychoanalytic theory 
into the practice of social and pedagogical work with delinquent teenagers on the example of educa-
tional centers of August Aichhorn.

The research used methods of disciplinary, general scientific and philosophical levels. The meth-
odological basis of the research is a systemic interdisciplinary approach. When dealing with the 
authentic texts, we used general scientific methods: analysis and synthesis, induction, deduction and 
analogy, abstraction, generalization, idealization, formalization.

August Aichhorn (1878–1949) was an Austrian teacher and psychoanalyst. After obtaining ped-
agogical education, he worked as a teacher. He founded correctional schools in Oberhollanbrunn 
(1918) and in St. Andrew (1920). In 1920, he engaged in psychoanalysis. At the suggestion and rec-
ommendation of A. Freud, he graduated from the Vienna Psychoanalytic Institute. In 1922, he under-
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went educational analysis by P. Federn, and was admitted to the ranks of the Vienna Psychoanalytic 
Society (Federn, 1962, 1999). Since 1922, he actively collaborated with various psychoanalytic struc-
tures. In 1923, he organized a network of youth educational centers in Vienna. He was one of the first 
psychoanalysts to work with aggressive adolescents in inpatient settings. He practiced psychoanalytic 
therapy for offenders, tried to use psychoanalytical methodology while working with teenagers with 
delinquent behavior. After the Anschluss, A. Aichhorn was arrested and sent as a political prisoner to 
the Dachau concentration camp.

In 1938, the Vienna Psychoanalytic Society was liquidated. On August 25, 1938, the “commis-
sioner authorized to supervise associations, organizations and unions” announced the liquidation of 
the Vienna Psychoanalytic Society (Aichhorn, 2003). This resolution, according to the decision of the 
magistrate of the city of Vienna, entered into force on September 1, 1938. If by the end of 1937 this 
association had 51 permanent representatives and 17 associate members, in 1938 there were less than 
10 psychoanalysts left in Vienna. A. Aichhorn was the mentor and personal psychoanalyst of Heinz 
Kohut, who emigrated to the USA after the Anschluss in Austria (Aichhorn & Schröter, 2016). How-
ever, several former members of the community remained in Vienna. A. Aichhorn gathered around 
him psychoanalysts who regularly met at evening meetings in his apartment, among the most famous: 
Dr. Alfred von Winterstein, Karl von Motesiczky, who did a lot to create an underground group, was 
arrested Gestapo and died in a concentration camp (Rothlander, 2010).

After the Nazis came to power, the head of the German Institute for Psychological Research and 
Psychotherapy, Professor Matthias Heinrich Göring, announced creation of the “Vienna Working 
Group” under the leadership of Dr. Heinrich von Kogerer. A. Aichhorn managed to get along with 
M. H. Göring and was even able to organize courses and seminars, allegedly representing Koger-
er’s interests. In the 1939/1940 academic year, he gave a course on pedagogical counseling to five 
students. From 1939, he again received the right to engage in “teaching practice”, and from 1942 he 
held regular seminars – officially within the framework of the “Vienna Working Group” of the Reich 
Institute, but the content of these seminars did not quite meet the requirements of the Nazis. In Sep-
tember 1945, on the basis of the law on reorganization, it was possible to submit an application for 
the resumption of the activities of the Vienna Psychoanalytic Society. By a decree of December 1,  
1945, the liquidation of the Vienna Psychoanalytic Society was declared invalid, and on February 16,  
1946, a provisional board was established, and on April 10, 1946, the resumption of its activities was 
solemnly announced. In 1946–1949, A. Aichhorn was its president (Aichhorn & Schröter, 2007).

A. Aichhorn is a psychoanalyst of a very specific profile, his theoretical and practical work is not 
intended for a mass audience, but for a narrow circle of professionals, he attracts the attention of 
many teachers, psychologists, parents concerned with adolescent problems, who seek to understand 
their psychological nature. A. Aichhorn explains the unique experience of working with “difficult 
teenagers”. Solving specific pedagogical tasks required him to adapt psychoanalytic theory to his 
modern pedagogical system and introduce a certain humanistic component. Synthesizing the psycho-
analytical ideas of S. Freud and A. Adler with the ideas of social, traditional and reform pedagogy, 
A. Aichhorn builds his work with pupils on the basis of humanism, a personal approach, reliance on 
positive, labor education, attachment to socially significant values.

This modification and setting on the understanding of a child, establishing a trusting attitude 
towards him allowed to effectively solve children’s problems, the cause of which he saw in the wrong 
strategy of parental behavior (Aichhorn, 1976).

The phenomenon of A. Aichhorn’s psychoanalytic pedagogy consisted in the fact that he and his 
supporters shared and supported the main views of the representatives of humanistic pedagogy and 
“free education”, namely:

1) recognition of a child as the center of the educational system;
2) view of a child as the main universal human value; 
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3) respect for the rights and freedoms, wishes and inclinations of a child; 
4) assistance in the development of all the powers, abilities and talents inherent in a child; 
5) realization of personal growth due to independence and creativity;
6) individual approach to each student.
The main difference between A. Aichhorn’s psychoanalytic pedagogy and the views of represent-

atives of humanistic pedagogy and “free education” is that he and his followers criticized the most 
radical postulates of free “new education”: 

1) giving the child unlimited freedom; 
2) unmotivated high evaluation of all the results of students’ creative activity (recognition of the 

results of children’s creative activity as those that have high artistic value); 
3) anarchism and unsystematic training.
This criticism negatively affected the popularity of the psychoanalytic pedagogy of A. Aichhorn 

and his followers and positioned them as outsiders of the European reform movement.
The appeal of A. Aichhorn and supporters of Austrian psychoanalytic pedagogy to the pedagogical 

correction of antisociality and homelessness, based on humane treatment of children, was due to the 
following factors:

1) the social order of the Austrian Republic in the post-revolutionary post-war period; 
2) the influence of international ideas and the world experience of teachers-reformers who pro-

moted the separation of the school from the church; 
3) the development of “new” and experimental schools of the republic, their activities aimed at 

humane, free, versatile and creative development of the individual (Eissler, 1949).
The innovative conceptual model of education and training developed by A. Aichhorn and the 

teachers of the “Youth House” had the following characteristic features:
1) anti-authoritarian friendly relations between teachers-educators and pupils; 
2) optimally correct selection and use of individually directed ways and means of education at the 

manifest and labile stages of antisocial behavior manifestation; 
3)  exclusion of any types of physical and psychological violence (punishment, coercion and 

threats); 
4) verification of pupils’ inner experiences, development of their feelings and emotional sphere; 
5) strengthening the life-affirming position of the child; 
6) use of artistic-creative and sports-recreational activities, manual labor; 
7) broad powers of student self-government in solving life issues of the “Youth House” school 

campus; 
8) the positive example of teachers, their authority in educating students (Perner, 2000).
A. Aichhorn used the term “delinquency”, which received general recognition, it is used to denote 

a criminal who has not reached the age of majority (usually 18 years). A delinquent is a child who 
violates established social norms and whose behavior harms the interests and life of a specific person 
or a large or small social group (Чуносов, 2013). For adults (after 18 years), the term delinquent is 
not used, but the term antisocial personality is used (Тимошенко, 2019). In the psychological and 
pedagogical discourse, delinquency is understood as all manifestations of a child’s illegal behavior. 
Forms of such behavior vary from a minor violation of moral and ethical norms by a child to criminal 
actions that are punishable in accordance with current legislation. In this context, delinquent behavior 
can be considered as antisocial and criminal.

In foreign psychological and pedagogical literature, the terms “psychopathic”, “antisocial”, 
“sociopathic” personality are used to characterize the delinquent behavior of adults. These concepts 
are not identical to the concept of “criminal personality” and are not a medical (psychiatric) diag-
nosis. An antisocial personality views other people from a mercantile standpoint and consciously or 
unconsciously agrees to tolerate the sociopath’s behavior. Sociopaths openly brag about their illegal 
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actions or machinations, if they think it will impress the interlocutor. Sociopaths do not worry about 
their behavior, and this is one of the main obstacles to exerting social and pedagogical influence on 
them. A sociopath does not necessarily commit illegal acts, but his life is determined by specific moti-
vations. In order to feel comfortable, a sociopath needs a specific, bright experience, has a constant 
desire to feel “sharp” sensations. A sociopath is characterized by a low ability to perceive educational 
influences, a low ability to learn socially acceptable patterns of behavior, and the inability to enjoy 
everyday life that is usual for other people. In childhood, a sociopath has more vital energy than his 
parents, quickly learns manipulative behavior patterns (Титаренко & Лісовська, 2010).

A. Aichhorn defines delinquency as a dynamic phenomenon, as a result of the interaction of mental 
structures, which leads to personality distortion. These destructive changes are associated with a dis-
ruption of the interaction between the “Super-Ego”/“Super-Self” and the “Ego”/“Self”. Being the 
controlling and moral authority, the “Super-Ego”/“Super-Self” can be unformed or overly harsh and 
punitive. Otherwise, the “Ego”-ideal (as part of the “Super-Ego”/“Super-Self”) may have antisocial 
identifications.

A. Aichhorn, like S.  Freud (Фройд, 2023c), emphasizes the pathogenic significance of distur-
bances in the development of “Ego”/“Self” and “Super-Ego”/“Super-Self” for social adaptation. On 
the one hand, internal and external factors that prevent normal development of Ego-functions affect 
the process of primary adaptation to reality, which A. Aichhorn considers as a necessary basis and 
prerequisite for social development. On the other hand, external and internal factors that disrupt the 
child’s emotional development and prevent formation of attachment to a permanent object (to parents 
or persons who replace them) hinder, as A. Aichhorn shows, the second stage of social development, 
and namely, adaptations to the cultural traditions of the society of which the child should become 
a member. The lack of emotional attachment reduces the child’s desire to follow the social models 
offered by adults. The child cannot learn those identifications, which in the future should become the 
basis of an effective and strong “Super-Ego”/“Super-Self”, capable of resisting instincts and direct-
ing the child’s behavior in accordance with social requirements, standards and rules.

The merit of A. Aichhorn is that he introduced the concepts of latent and overt delinquency into 
the scientific discourse. 

1. Latent delinquency is characterized by a tendency to antisocial actions, but is not manifested 
in behavior. A. Aichhorn believed that unfavorable relations with parents negatively affect the devel-
opment of a child’s personality, determine his future difficulties in communicating with people and 
create the prerequisites for the formation of a “latent delinquency” matrix, which, under appropriate 
circumstances, is transformed into behavior that deviates from the generally accepted, and offences. 
He argued that antisocial behavior can be a behavioral expression of neurosis. In this case, it is nec-
essary to apply preventive measures (Aichhorn, 1935).

2. Overt delinquency is characterized by the presence of antisocial actions.
From the point of view of psychoanalysis, a delinquent is a person who cannot resolve his own 

internal psychological conflicts. Delinquents escape from the internal psychological reality by com-
mitting antisocial actions. The lack of conscience in delinquents indicates not only a destructive 
“Super-Ego”/“Super-Self”, but also the failure to form primary attachments to other people (espe-
cially parents). N. McWilliams indicates the delinquent’s desire to dominate and feel power over 
others, to influence and manipulate them. Psychoanalysts point out that this is due to the inability to 
be attached (McWilliams, 2011).

A. Aichhorn singles out two main types of delinquency in children:
1. A borderline neurotic state with signs of antisocial behavior – the child is in a state of internal 

conflict. Internally, the child feels that he is doing wrong, which leads to feelings of guilt and remorse. 
This leads to strange behavior, for example: the child does not use stolen items or wears stolen items 
conspicuously, knowing that he may be exposed, this indicates an unconscious desire to be exposed. 
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After exposure and punishment, such children experience significant moral and psychological relief. 
In this case, delinquency is the result of the child’s desire to level or relieve the pressure from the 
“Super-Ego”/“Super-Self”. A. Aichhorn pays attention to such a phenomenon of delinquent teenag-
ers as revenge. Delinquent adolescents try to overcome or compensate for deprivation and increase 
their own psychological pain by causing pleasure to others. It is important that A. Aichhorn was the 
first among child psychoanalysts to try to connect the revenge of delinquent teenagers with their 
unconscious need for punishment and the desire to experience the pleasure of causing suffering to 
others (Aichhorn, 1935).

The optimal pedagogical strategy in the situation of aggression by delinquents, based on the 
experience of working with them by A. Aichhorn, was indifference on the part of educators, from 
whom teenagers expected punishment. Without receiving the appropriate energy supply, aggression 
decreases and the desire for revenge is eliminated. A. Aichhorn mentions such a defense mechanism 
as identification with the aggressor. For example, while carefully observing children and teachers, 
A. Aichhorn saw that usually children’s grimaces are simply caricature reflections of the teacher’s 
angry facial expression (children unconsciously copied it), so the child was identified with a threaten-
ing external object (Perner, 2005).

2. Antisocial behavior without neurotic symptoms. A characteristic feature of this type of delin-
quency is that the child is in a state of conflict with the outside world due to the early frustration of 
libidinous desires. A. Aichhorn claimed that children deprived of attention or difficult children refuse 
to take their place in society. Their instincts are not properly inhibited; they cannot direct their sexual 
energy to other socially conventional goals (Aichhorn, 1964).

It is important that both in the first and in the second type of child delinquency there is an uncon-
scious need for punishment for antisocial behavior and fixation on the stage of the predominance of 
the pleasure principle.

According to A. Aichhorn, the reason for delinquent behavior is: 
1) early isolation, loss of love or trust in parents; 
2) prolonged physical absence of parents or their death; 
3) frequent change of guardians; 
4)  staying in institutional care facilities that do not provide conditions for the development of 

attachments.
Families where children with delinquency are raised generally do not have the ability to under-

stand and express (verbalize) their feelings (the phenomenon of alexithymia) (Вашека et al., 2019). 
In such families, parents are prone to manipulation and are unable to establish emotional contact with 
the child. Problems in establishing early object relations in the family lead to a serious personality 
disorder, which is expressed in the inability to establish attachment and recognition of authorities.

A. Aichhorn, dealing with the socialization of “difficult children”, considered genetic and heredi-
tary predisposition to be the main cause of delinquency, considering the negative social environment 
only as a catalyst for this phenomenon.

Families in which a delinquent is formed are characterized by the following features: 1) lack of 
strong emotional ties; 2) lack of discipline, indulgence; 3) physical and psychological violence.

The childhood period of delinquent children is characterized by: 1) neglect and lack of control; 
2) due to insecurity, constant situations of uncertainty, the child experiences an ambivalent attitude on 
the part of the parents (a combination of excessive demands and indulgence); 3) alcoholism or drug 
addiction of parents; 4) divorce of parents (Федотова, 2023).

From the point of view of psychoanalysis, the main motives that lead to delinquent behavior 
include: 

1) the desire to quickly satisfy one’s own needs, the desire for comfort; 
2) striving for self-affirmation and high social status;
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3) oppositional behavior (efforts to violate the rules established in society); 
4) stereotypes fixed in behavior (experience of being in an antisocial environment), aggressive and 

sadistic tendencies; 
5) the need for identification with the group and approval of a person’s actions on their part;
6) desire for “sharp” sensations, propensity to risk;
7) frustration or forced need to protect oneself; altruism (illegal actions are carried out for the sake 

of achieving a high goal or for the sake of close, significant people) (Dahua, 1986).
The main unconscious motives of children’s delinquency include: 
1) desires that require immediate satisfaction; 
2) the child’s awareness of aggressive feelings that cannot be realized, despair; 
3) revenge, as a result of an offense against a specific person, group or society in general; 
4) envy (due to an illegal act, the child would restore social justice); 
5) mistrust of society in general, a specific social group and individual significant people, in par-

ticular;
6) children’s fantasies about their own omnipotence, greatness, and therefore impunity (Schoen-

feld, 1971).
A number of mental mechanisms identified by S. Freud allowed a deeper understanding of the 

motivational picture of delinquent behavior. The mechanism of transference (Фройд, 2023e) makes 
it possible to understand the origins of many motiveless crimes, including those where revenge is not 
taken on the person who caused the harm, but on another, as a rule, weaker. The method of in-depth 
analysis of mental injuries hidden in the unconscious, which turn out to be the causes of neuroses 
and obsessive states (including sexual aggressiveness), which produce criminal behavior, made it 
possible to develop the methods of correction of the criminal’s personality. Mechanisms of resistance 
and displacement revealed by psychoanalysis make it possible to understand the process of subjective 
distortion of reality perception as the basis of psychological self-defense.

Various provisions of psychoanalytic theory were used to construct new theories of crime and 
develop new approaches to influence this phenomenon. W. Reckless formulated the psychoanalytic 
concept of internal regulation of behavior (Reckless, 1961). In his opinion, in order for a child to be 
able to control his behavior and refrain from criminal impulses, in the process of education it is nec-
essary to form in him: 1) self-awareness; 2) strong “Ego”/“Self”; 3) well-developed “Super-Ego”/“-
Super-Self” (Reckless & Dinitz, 1972); 4) resistance to various distracting factors; 5) the ability to 
tolerate frustration; 6) develop a sense of responsibility, purposefulness; 7) the ability to find satisfac-
tion in substitutes for criminal motives; 8) the ability to rational behavior (Reckless & Smith, 1932).

On the basis of the Freudian displacement mechanism, G. Sykes and D. Mitza created the concept 
of neutralization, the essence of which is an in-depth analysis of psychological defense mechanisms 
that are the basis of criminal motivation (Sykes & Matza, 1957b). The methods of neutralizing the 
deterrent effect of subjective and objective factors of crime include:

1) denial of responsibility, when a person considers himself a victim of circumstances (Sykes & 
Matza, 1957a); 

2) denial of harm, when the criminal assures himself and other persons that no one is harmed by 
his actions;

3) condemnation of those who accuse a person of a crime as latent or potential criminals;
4) violation of society’s requirements (especially in minors) is justified by obligations to a specific 

person or a small group (Matza & Sykes, 1961).
J.  Coleman described the mechanisms of psychological protection that can lead to criminal  

behavior: 
1) “denial of reality” in the form of refusal to objectively perceive the surrounding environment, 

since this in the form of fear or sympathy can prevent a crime; 
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2) “repression” – preventing unpleasant and unfavorable thoughts from entering the conscious-
ness; 

3) “suppression” – refusal to realize unpleasant and dangerous thoughts that have already entered 
consciousness; 

4) “rationalization” as an attempt to prove that the behavior can be justified by some valid reasons; 
5) “projection” of one’s own negative characteristics onto others, and accordingly neutralization 

of negative self-esteem; 
6) “compensation” – hiding one’s own weakness, in some conditions as an attempt to assert one-

self, in other conditions, if a person is afraid of someone, then this generates a need for him to make 
someone fear him too; 

7) “moving” the feeling of revenge from a dangerous object that caused harm to a safe object that 
did not cause harm; 

8) “de-escalation” – reduction of anxiety caused by forbidden desires by violent manifestation of 
feelings and external activity (Coleman, 1980).

Taking into account these mechanisms in the course of educational work allows to increase the 
effectiveness of appropriate measures to prevent antisocial behavior.

The success of psychoanalysis encouraged psychologists and teachers to try similar methods in 
the practice of corrective influence on criminals (including minors). Psychoanalysis in penitentiary 
practice has retained the main features developed by its founders: 

1) formation of trusting relationships between the psychoanalyst and the patient (in this case, the 
offender or criminal) (Фройд, 2023b); 

2) penetration into the unconscious through the study of actions, phrases, dreams (Фройд, 2023a) 
(in some cases hypnosis was used, but S. Freud had a negative attitude to its use) (Фройд, 2023d) and 
the identification of mental injuries that produce deviations in behavior (Chertok & Saussurt, 1973); 

3) catharsis – the transfer of these traumas from the unconscious sphere to the sphere of conscious-
ness, which should cause liberation from their burden.

The goal of a psychoanalyst working in the penitentiary system is to help the criminal under-
stand what his inner flaw is, so that he can harmonize his personality. For this purpose, meditation, 
introspection, and self-analysis are used. Criminals are instilled with resilience – they are taught 
techniques that make it easier for them to tolerate extremely unpleasant feelings that are caused by a 
situation that cannot be changed. One of the possible reactions to stress can be aggressiveness, with-
drawal or compromise aimed at changing relationships with others. Psychoanalysts teach inmates to 
use the latter two options when stressed to avoid outbursts of aggression (Friedlander, 1947).

Criminals (including minors) are taught to use psychological mechanisms: 
1) prevention of dangerous aspirations by strengthening attitudes that can oppose them; 
2) neutralization of immoral desires and actions with the help of physical labor (and other forms 

of self-repression); 
3) increasing the sense of self-importance by identifying oneself with outstanding personalities (to 

neutralize the inferiority complex, which is often compensated in the form of crimes) (Schmideberg, 
1953).

Psychoanalysts teach to find substitutes for desires, the satisfaction of which is practically impos-
sible by legal means. They are instilled with the desire to win the sympathy of other people, and the 
integration of external (social) prohibitions into the system of their own “Ego”/“Self” is initiated, so 
that they cease to cause fear and generate anxiety.

As a psychoanalyst, A. Aichhorn set a number of requirements for the employees of the “House of 
Youth”, these rules remain relevant to this day. He specifically highlighted the limits of the “internal 
sociality” of a candidate for work in his institution for delinquent teenagers, which can have both a 
positive and a negative character within the framework of a whole range of available educational tasks:
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1. The ability to work with difficult teenagers to take an anti-punishment position. The profession-
alism of the staff in their institution was not to eliminate the negative consequences for society, but to 
help the teenager to reach his developmental goals. 

2. A. Aichhorn warned against both overly impatient and overly benevolent attitudes toward pupils, 
as delinquent children are usually wary of strangers and will consider it weakness or tricks.

3. A. Aichhorn believed that it was a mistake to approach delinquent teenagers who were able to 
develop true friendship as a friend, and even to use this word.

4. An important requirement for the teacher was not so much rationality and criticality, but emo-
tionality and empathy. To understand the child on an emotional level, and in the most difficult cases, 
the teacher must make it clear to the child that he would have done the same in his place. In this way, 
the task was set to understand the forms of adolescent adaptation in combination with the understand-
ing of typical adolescent communication methods.

5. A. Aichhorn believed that without emotional involvement in relations with teachers and staff of 
the institution, no therapeutic effect will occur. And this is possible only if there is an understanding 
of the true nature of the child (Houssier & Marty, 2009). 

6. Delinquent teenagers with whom A. Aichhorn worked opposed themselves to society. Identify-
ing with each of them in a situation of understanding, teachers should not see the child as a criminal, 
but perceive him as a child who defends his life. A teacher’s emotional reaction, as emphasized by 
A. Aichhorn, cannot be faked or acted out, reactions occur quickly, intensively, without the interven-
tion of the mind, and only constant self-examination, understanding of the most typical vivid coun-
tertherapeutic responses can prevent undesirable consequences in raising children.

Thanks to A. Aichhorn, there was an awareness of the importance of building social relations with 
difficult children, the need for special formation of a therapeutic-rehabilitation and correctional envi-
ronment, which are specific social environments. Thus, the importance of building social therapeutic 
relationships for the organization of the correctional process comes to the fore, as a result of which the 
transformation of specially organized social relationships into a new structure of the child’s mental 
organization may occur (Schowalter, 2000).

As a result of the experience of working with difficult children and adolescents, first A. Aichhorn, 
and then other psychoanalysts came to the conclusion that the psychological problems, which chil-
dren have, reflect the state of society and the problems concentrated in it. Understanding this leads to 
the analysis of social problems and their negative impact on children’s development (GalatzerLevy I. 
& GalatzerLevy R., 2007).

Scientific and pedagogical ideas of A. Aichhorn found understanding and were developed in the 
USA. In 1977, “The August Aichhorn Center for Adolescent Residential Care” was opened in New 
York for delinquent teenagers with self-destructive and antisocial behavior who need permanent care. 
The center houses teenagers from 12 to 16 years of age who were sent to the center by state authori-
ties. This facility has less restrictions than institutional care facilities (prisons for juvenile offenders). 
The center is the last resort for delinquent teenagers who cannot be accommodated in other institu-
tions or education institutions. The work program of the center does not provide for administrative 
dismissal and transfer to other institutions.

The center is located in a separate six-story building. There are 32 children in the center. Chil-
dren are accommodated in 4 blocks: 3 blocks have 8 single bedrooms and 1 has 4 double bedrooms. 
The center houses classrooms, offices for correctional and psychotherapeutic work, administrative 
and technical premises. The center employs 86 people, of whom 46 are directly teachers, psycholo-
gists, doctors (psychiatrists and psychotherapists). Teenagers are divided into groups; each group is 
assigned an educator who is responsible for all aspects of the daily life of the center’s students.

Despite the specific contingent of students, the center does not have isolators and rooms for special 
care, mechanical means of restraint are not used (bars, non-locking locks). Students have the oppor-
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tunity to visit cultural, entertainment and education institutions of New York. Students who do not 
have behavioral problems have the opportunity to study in a public secondary education institution, 
first part-time, and later full-time.

The results of the study conducted by B. Horowitz, M.A. Pavel and P. O’Connor confirm the effec-
tiveness of the August Aichhorn Adolescent Center. Research findings indicate that placement in the 
center can help reduce high rates of criminal convictions among young adults with severe emotional 
and behavioral disorders (Horowitz et al., 2001).

The experience of extrapolating the theory of psychoanalysis by A. Aichhorn into pedagogical 
practice allows us to draw two main conclusions:

1. The educator must be familiar with the practice of psychoanalysis, otherwise the object of his 
influence, the child, remains an incomprehensible mystery to him. It is best if the educator himself 
goes through psychoanalysis to try it on himself. The personal experience of undergoing psychoanal-
ysis is more important than studying only the theory of psychoanalysis.

2. Education is unique, and it cannot be confused or replaced by means of psychoanalytic influence. 
Psychoanalysis can be used as an additional method of influence, but cannot replace education itself. Psy-
choanalysis of an adult neurotic can be compared to re-education. A child with a complex character and 
delinquent behavior cannot be compared with an adult neurotic. And re-education is not at all the same 
as education of a formed subject. The possibility of influence through psychoanalysis depends on very 
specific conditions, which can be described as the «analytical situation». This requires formation of certain 
mental structures and a special attitude towards the analyst. When these factors are absent, as in the case of 
children and adolescents, and as a rule with criminals who are guided by their own instincts, a preliminary 
adaptation of the method of psychoanalysis is necessary in order to make educational work possible.
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Vertel A. August Aichhorn educational centers for delinquent adolescents as an example suc-
cessful extrapolation of psychoanalytic theory into the practice of social and pedagogical work

The article is devoted to a topical and little-studied issue – the extrapolation of psychoanalytic theory 
into the practice of social and pedagogical work with delinquent teenagers on the example of the educa-
tional centers of the Austrian psychoanalyst and pedagogue August Aichhorn. The article examines the 
methodological foundations of A. Aichhorn’s pedagogical activity, shows the influence of S. Freud’s clas-
sical psychoanalysis, A. Adler’s individual psychology, and European reform pedagogy. The similarities 
and differences of his psychoanalytic pedagogy from representatives of European schools of “free educa-
tion” and representatives of “humanistic pedagogy” are analyzed. The specifics of the work of A. Aichhorn 
and his colleagues with delinquent teenagers in the “Youth House” educational center are revealed, and 
the requirements for pedagogical staff are considered. The psychoanalytic concept of juvenile delinquency 
developed by A. Aichhorn, namely the concept of latent and overt child delinquency, is analyzed in detail, 
its causes and consequences, the main unconscious psychological motives that encourage illegal behavior 
are analyzed. The influence of the family on the formation of a delinquent personality is highlighted.

Special attention is paid to modern psychoanalytic concepts of delinquency, namely: the psy-
choanalytic concept of internal regulation of behavior (W. Reckless), the concept of neutralization 
(in-depth analysis of the protective mechanisms of the psyche, which are the basis of delinquent 
motivation (G. Sykes and D. Matza), psychoanalytical concept of criminal behavior (J. Coleman). 
The psychoanalytical methods and techniques used in penitentiary practice on offenders (including 
juveniles) are explained. The importance of A. Aichhorn’s psychoanalytical pedagogy for modern 
pedagogical science is proved. The article analyzes the activities of the “August Aichhorn Center 
for Adolescent Residential Care” (New York, USA), which specializes in work with delinquent and 
antisocial children and adolescents. 

Key words: psychoanalytic pedagogy, education, adolescence, educational centers of A. Aichhorn, 
delinquency, mechanisms of psychological protection, motivation.
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Вертель А. В. Виховні центри Августа Айхорна для делінквентних підлітків як приклад 
успішної екстраполяції психоаналітичної теорії в практику соціально-педагогічної роботи

Статтю присвячено актуальній та малодослідженій темі – екстраполяції психоаналітичної 
теорії в практику соціально-педагогічної роботи з делінквентними підлітками на прикладі 
виховних центрів австрійського психоаналітика і педагога Августа Айхорна. У статті 
розглянуто методологічні засади педагогічної діяльності А. Айхорна, показано влив класичного 
психоаналізу З. Фройда, індивідуальної психології А. Адлера та європейської реформаторської 
педагогіки. Проаналізовано схожість і відмінність його психоаналітичної педагогіки від 
представників європейських шкіл «вільного виховання» та представників «гуманістичної 
педагогіки». Розкрито специфіку роботи А. Айхорна та його колег з делінквентними підлітками 
у виховному центрі «Будинок молоді», розглянуто вимоги до педагогічних працівників. 
Детально аналізується розроблена А. Айхорном психоаналітична концепція делінквентності 
неповнолітніх, а саме поняття латентної та явної дитячої делінквентності, проаналізовано 
її причини та наслідки, основні неусвідомлені психологічні мотиви, які спонукають до 
противоправної поведінки. Проаналізовано вплив сім’ї на формування делінквентної 
особистості.

Особливу увагу приділено сучасним психоаналітичним концепціям делінквентності, а 
саме: психоаналітичній концепції внутрішньої регуляції поведінки (У.  Реклесс), концепції 
нейтралізації (глибинний аналіз захисних механізмів психіки, які є основою делінквентної 
мотивації (Г.  Сайкс і Д.  Матза), психоаналітичній концепції мотивації злочинної поведінки 
(Дж.  Колеман). Експліковано психоаналітичні методи та методики, які використовуються в 
пенітенціарній практиці виправного впливу на правопорушників (у тому числі неповнолітніх). 
Доведено важливість психоаналітичної педагогіки А. Айхорна для сучасної педагогічної науки. 
У статті проаналізовано діяльність «Підліткового центру імені Августа Айхорна» (Нью-Йорк, 
США), який спеціалізується на роботі з делінквентними та асоціальними дітьми та підлітками.

Ключові слова: психоаналітична педагогіка, виховання, підлітковий вік, виховні центри 
А. Айхорна, делінквентність, механізми психологічного захисту, мотивація.
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