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INNOVATIVE FORMS AND METODS IN ADULT EDUCATION:
FOREIGH EXPERIENCE

During the last fifty years, constant scientific and technological
innovation and change has had a profound effect on learning needs and styles.
Learning can no longer be divided into a place and time to acquire knowledge
and a place and time to goply the knowledge acquired. Instead, learning is seen
like something that takes place on an ongoing basis from our daily interactions
with others and with the world that is lifelong learning.

But traditional forma education systems are inadequate to effectively
meset the needs of the individual and the society. The need to offer more and
better education at dl levels, to a growing number of people, particularly in
developing countries, the scant success of current formal education systems to
meset al such demands, has shown the need to develop adternatives to learning.
This called for adult education which starting from the basic need of the youth
and adults, is concerned with the establishment of strategies that are
compatible with reality.

Among the diverse contexts for lifelong learning, the concept of adult
education has become of vita importance with the emergence of new
technologies that change how we receive and gather information, collaborate
with others, and communicate Adult education is considered as the
acquisition of formal qualifications or work and leisure skills later in life. It
began to gain popularity in the late 1960s and early 1970s. Today adult
education is seen as a concept of recurrent and lifdlong learning. Adult
education deds with adults, and as such, has its theoretical base in the
principles of adult learning. According to these principles, adult learning takes
place in a different way, and under different conditions, from those of
children's formal school education.

So effective adult learning takes place when the essential characteristics
of their learning mode are operationalised as principles guiding the process.
And when adult educators select appropriate learning-training methods that
will best convey the content areas of the training programme to suit the basic
criteriaof effective learning, learner involvement and sustained interest.

In recent decades adult education and learning are widdly discussed in
numerous works of the foreign authors. Researches and educators from around
the world have investigated different aspects of these fields. M. Knowles,
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P. Jarvis, S. Brookfield, J. Mezirow, A. Rogers, P. Cranton, B. Hooks, J. Kidd,
S. Merriam, B. Spencer, M. Cooke and others. Researches S. Eaton,
S. Scribner, M. Cole, M. Eraut, D. Livingstone, M. Feutrie have highlighted
peculierities, methodology, principles and learning technics just of the adult
learning and education.

Although adult education once played a mgor role in shaping the field,
the topic of adult learning forms and technics has been relatively unexamined
in the recent literature, so the purpose of this article is to examine selected
aspects of the theory and practice of adult learning such as general adult
education principles, using participatory training in adult education, adult
learning in groups, effective adult learning methods etc. This article provides
information that can be used in devel oping adult learning forms, principles and
methods in formal and non-formal educational settings.

The commonly used in American and Eiropean science and practice
definintion of adult education is by S. Merriam: ” Adult education is a practice
in which adults engage in systematic and sustained self-educating activitiesin
order to gain new forms of knowledge, skills, attitudes, or vaues [8, p.7]. It
includes any form of learning adults engage in beyond traditional schooling,
that encompasses basic literacy to persona fulfillment as a lifelong learner. In
paticular, adult education reflects a specific philosophy about learning and
teaching based on the assumption that adults can and want to learn, that they
ae able and willing to teke responsibility for that learning, and that the
learning itself should respond to their needs.

Adult learning exists in any of the three contexts, namely: formal
education as structured learning that typicaly takes place in an education or
training institution, usualy with a set curriculum and carries credentials, non-
formal education as learning that is organized by educational institutions but
non credentiad and may be provided in the workplace and through the
activities of civil society organizations and groups; informal education that is
learning that goes on dl the time, resulting from daily life activities related to
work, family, community or leisure[12, p. 9-10].

Researchers of adult leaning G. Selman, M. Cooke, B. Spencer,
P. Dampier summarized the purposes of adult education that may vary, but the
genera purposes are. vocational, social, recreational, and self-development
[10]. According to American and Eiropean researches and practice, adult
education is beneficia in a number of ways. It encourages adults and young
people to choose their own programme and projects that are important because
they offer them the flexibility and freedom to explore their emerging interests.
Adult learning has experientia learning activities that foster the development
of skills and knowledge. This helps in building the confidence and abilities
among the adults of today. It dso helps in development of personal
relationships not only among the youth but aso among the adults.

Different views on the objectives of adult education have gopeared in the
last years. The American edult learning researcher D. Spencer defines them as:
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e provide functiona literacy and continuing education for adults and
youths who have not had the advantage of forma education or who did not
completetheir primary education;

e provide functiona and remedial education for the young people who
did not complete their secondary education;

e provide education to different categories of graduates to improve the
basic knowledge and skills,

e providein-service, on-the-job, vocationa and professional training to
different categories of workers and professionals to improve their skills;

e (give adult citizens of different pats of the country necessary
aesthetic, cultural and civic education for public enlightenment [12]. So, the
gods of adult education are to help adult learners satisfy their personal needs
and achieve theair professiona goas. Therefore, its ultimate goa might be to
achieve human fulfillment.

Thereis a great deal of agreement about what adult education principles
congtitute good practice in adult education in the educationa literature.
Synthesizing information that appears in sources of S. Brookfield, J. Draper,
W. Draves, B. Grissom, M. Knowles, S. Imel has summearized the following
adult education principles. to involve learners in planning and implementing
learning activities, to draw upon learners experiences as a resource, to
cultivate sdlf-direction in learners, to create a climate that encourages and
supports learning, to foster a spirit of collaboration in the learning setting, to
use small groups [5]. So, the principles determined by adult learning
researches can reflect some of the widely held beliefs about adult learning.

Nowadays, forma traning is only a beginning, knowledge is
accumulating at such afast rate that one must continue to learn to be effective.
Indeed, most professions mandate that their members continue learning in
order to maintain their license to practice. Thus, there are some characteristics
or skills that every adult as a lifelong learner will need to develop: reflective
learning and critica thinking can help a learner to become more self-reliant
through learning how to learn, thus making them better able to direct, manage,
and control their own learning process. The other studies found they valued
self-directed learning, collaboration, reflection, and chalenge [3].

These skills are considered “ soft skills” by the theory that has become
very widespread in the recent years. According to this theory, it is not only
important to know technical aspects of a job (“hard skills’), but how this
knowledge will transform into output has also become very important both for
the individual and orgenisations. A person’'s behaviour, attitude,
communication skills etc. play an important role not only in employability but
aso in career growth.

As American A. Hgar states, people spent at least 16 years in school and
university focused mainly on building hard skills full time and a little on soft
skills through team projects, sports, and socia activities. To succeed in the
career, they should spend a least another 16 years or more to master the soft
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skills necessary to advance their careers. And in this context the role of adult
education as a part of lifelong learninf has grown significantly.

Meny researches outline that hard skills are skills where the rules stay
the same regardless of which company, circumstance or people you work with.
In contrast, soft skills are skills where the rules changes depending on the
company culture and people you work with. The rules for how to be effective
a communications change and depend on your audience or the content you are
communicating. Soft skills are more personality-oriented interpersonal skills,
such as teamwork, flexibility, patience, persuasion and time management.
Because employers have an easier time teaching new hires hard skills,
employers often look for job goplicants with specific soft skillsinstead [11].

P. Milne considers that soft skills is a term often associated with a
person's "EQ" (emotiona intelligence quotient), which is the cluster of
persondlity traits that characterize one's relationships with other people. These
skills can include socia graces, communication abilities, language sKills,
persona habits, cognitive or emotional empathy, and leadership traits. A
person's soft skills are an important part of their individua contribution to the
success of an orgenization. Organizations which deal with customers face-to-
face are generdly more successful if they train thair staff to use these skills.
Screening or training for personal hebits or traits such as dependability and
conscientiousness can yield significant return on investment for an
orgenization. For this reason, soft Kills are increasingly sought out by
employers in addition to standard qualifications [9].

Soft skills include work ethics, attitude, communication skills, emotional
intelligence and a whole host of other personal attributes. Some of the most
important soft skills ae leadership, decision making, team work
communication, negotiation, conflict management, influencing, time
management.

Hard skills can be learned in school and from books and are generdly
easily quantifiable and measurable. Most soft skills are not taught well in
school and have to be learned on the job usudly by trial and error. Thus, on
many occasions adult education addresses the gaps in employability skills.
With the growing importance of soft skills, employers aso tend to focus on
soft skills and assess these through various tests available. Under such
circumstances incorporation of soft skills needs to be acknowledged by
professional s working on adult education.

In this context adult education provides wide possibilities for
development of soft skills for professiona and personal needs. Due to its
flexibility, mobility, corresponding to adults need and purposes, adult
education has an increasing role in this process.

Adult learning is characterized by different ways and methods, different
conditions, from those of children's education as it was said above. A growing
number of the recent foreign resources dealing with adult education (S. Ime,
A. Brooks, G. Foley, B. Millis, E. Kasl) have focused on adult learning in
groups that are more student-centered and participatory in nature.

9



Bicauk JJHY imeni Tapaca Ilesuenka No 6 (303), 2016

As B. Knights says, a group can be an environment in which people
invent and explore symbolic structures for understanding the world, learning
from each other and trying out for themselves the discourse of the domain of
knowledge they seek to acquire [4]. According to research of P. Cranton, K.
Dechant, V. Marsick, and E. Kasl, when forming groups, adult educators tend
to focus on helping learners work effectively together rather than on helping
them understand the learning processes that may be occurring in the group.

P. Cranton has developed a helpful way of thinking about how groups
can accomplish or facilitate different types of learning. He suggests that there
are three types of group learning, each affiliated with the following kinds of
knowledge  instrumenta  (scientific, cause-and-effect  information),
communicative (mutual understanding and social knowledge), emancipatory
(increased self-awareness and transformation of experience) [2].

As considered by P. Cranton, the type of learning that occurs in groups
varies according to the learning tasks and goals. Group learning that has as its
god the acquisition of instrumental knowledge is considered cooperative one.
In cooperative learning groups, the focus is on the subject matter rather than
on the inter-persona process, athough the strengths, experiences, and
expertise of individua group members can contribute to the learning of the
group as a whole. The term “collaborative’ reffers to group learning that is
based on communicative knowledge. Because communicative knowledge is
sought, collaborative learning groups emphasize process and participants
exchange ideas, fedings, and information in ariving a knowledge thet is
acceptable to each group member. Transformative gpplies to learning groups
that sesk emancipatory knowledge In transformative learning groups,
members engage in critica reflection as a means of examining their
expectations, assumptions, and perspectives[2].

Another question related to the nature of learning in groups is whose
purposes should the learning serve the individud's or the group's. In other
words, should the group foster the learning of individual members or should
the group as an entity learn? With some types of group learning for example,
cooperative, the focus is explicitly on the leaning of individua group
members. As groups engage in collaborative or transformative learning, when
group members jointly produce knowledge, that knowledge may be used by an
individual (as well as by the group). In these cases, both the group and the
individual learn purposes are served by the learning [6].

When forming learning groups, one of the main considerations is a
group size and membership. Size is an important characteristic of groups. The
consensus among group theorists is that smaller groups, those of six or less,
tend to be more cohesive and productive than larger groups. Even in a class of
8-12 learners, therefore, forming two small subgroups might produce better
results for some learning tasks [4].

As S. Imél states, when structuring adult learning groups, the nature of
group learning, the facilitator's role, and considerations about forming groups
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al intersect. Implementing group learning in adult settings includes the
following questions to consider.

What purpose is the group learning experience designed to achieve? For
example, is the goa related to developing reationships among the
paticipants, is it focused on acquiring a certain type of knowledge, or both?
The answer to this question will affect all other decisions about the learning
group. The type of learning in which groups engage affects the role of the
facilitator, the relationships that learners are likely to form with one another
and with thefacilitator, and the type of knowledge that is produced.

What is an appropriate role for the faciliatator? Once the goals and
purposes of the learning group are determined, the facilitator's role will be
more evident. Certain types of group learning may carry certain expectations
about how facilitators are to function, but faciltators may choose to adapt their
roles because of their personal characteristics or the particular context in
which the group is operating. For example, in some transformative learning
situations, facilitators may need to step out of their role of colearner in order to
dea with power issues that arise among learners. Also, fecilitators need to
remember that their roles have limits and that too many factors lie outside their
influence for them to control all outcomes.

How should groups be formed? Again, the goas and purposes of the
learning group will shape decisions about forming groups. Size considerations
ae important since research demonstrates that small groups are more
effective. However, the size of the entire group or the learning task may affect
decisions about the number of small groups and their size. A more difficult
question related to forming groups revolves around how group membership
should be constituted. Again, the learning tasks and the learners will have a
bearing on how this desicion is made[4].

Involving adults in learning process, progran planning and
implementation is one of the central adult learning principles. The need to
consult adults is atheme that is widely presented in the adult education works
of E. Auerbach, K. Nonesuch, P.Sissel, L.Veazquez. The educationa
strategy based on the aternative gpproach and view of training has evolved
over the second half of the 20th century. Such gpproach can be called training
for change or participatory training.

Participartory training is seen as a process of growth and discovery
amed not just a ‘knowing more but at ‘behaving differently’. Emphasis is
more on learning than on training. Learners are active participants in the
educational process, and their needs and questions, their reflection and
andysis, and ther strategies for change cary the process forward.
E. Auerbach stresses on using a participatory goproach that is based partly on
the idea that "adult education is most effective when it is experience-centered,
related to learners real needs, and directed by learners themselves' [1, p.14].

Learners are encouraged to voice their own ideas and explore ways to
solve their problems, investigate their own reality on the basis of their own
experience. This gpoproach to training aims at freeing people from patterns of
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thinking imposed upon them by dominant forces. Its methodology is learner-
centred, experience-based and open-ended.

The purpose of training is to influence behaviour and atitude In
paticipatory training the facilitator influences the learners to learn new
perspectives and behaviour towards the issue in discussion. In such learning
situation the facilitator also brings her/his perspective and experience in the
discussion. Participatory training aims at creating an experience of personal
and collective change, thus strengthening people’ s understanding that change
is possible, within one's salf and a the level of the group. Participatory
training encourages people to question what they have dways accepted, to
critically examine their own experiences, to derive insights through analysis.

In the educationa literature there were developed the principles guiding
the process of effective adult learning, they are the following:

o odults come to the learning situation with a well-defined self-
concept, and their learning can be facilitated by helping them to build up their
self-concept,

e adult learning is an emotiona experience, both in the sense that
certain emotions are associated with learning, and that learning occurs through
feeling as much as thinking or acting,

e adults choose whether to learn or not,

o oadults learn what they think is relevant to their lives and their
problems,

o adults learn based on experience[13].

Thus adults prefer learning relationdly, that is, percelving how facts
relate to redlity, rather than memorising facts. Effective learning occurs when
adults use past or present experience to gain a degper understanding of their
redlity, and thus prepare to encounter fresh experiences.

So, it may be concluded, that adult education is a modern learnimng
dternative to a current forma education that serves diverse learners with a
variety of needs, and many adult education programs successfully attract and
retrain adult students. The purpose of adult education is typicaly related to
personad growth and development as well as occupation and career
preparedness. The goal might also be to achieve an ingtitution's needs, for
example, improving its operationa effectiveness and productivity. But ancther
god might be to not only sustain the democratic society, but to even challenge
and improve its socia structure. This larger scale goal of adult education may
be the growth of society by enabling its citizens to kesp up with societd
change and maintain good social order.

Using adult learning principles and methods, effective selection of
gppropriate methods learning in groups, in the learning-training process can
facilitate and enhance adult education process. A growing number of adult
learning programs base their practices upon many of the principles described,
such as including learners in the planning and implementing of their learning
activities, using learners experiences as aresource, cultivating self-direction in
learners, creating a classroom environment that encourages and supports
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learning, fostering a spirit of collaboration in the learning setting, using small
groups in adult education.

Using group learning in adult education can promote teamwork and
encourage cooperation and collaboration among learners When structuring
adult learning grouips, the nature of group learning the facilitator’s role, and
considerations about forming groups al intersect. VWhen implementing group
learning in adult setting, adult educators emphasize the importance of learning
from peers, and they dlow al participants to be involved in discussions and to
assume a variety of roles. Adult educators must listen to what adults say about
their previous educational experiences and their current learning goals and use
this information in program development

Adult education provides wide opportunities for the development of soft
skills that refer to the persona attributes enabling someone to interact
effectively and harmoniously with other people. Soft skills also refer to a
cluster of personal qualities, habits, attitudes and socia graces that meke
someone a good employee or member of an organisation or society who is
compatible to work or communicate with.

Recent resources have advocated adult training programs that are more
student-centered, participatory in nature, and reflect adult education principles.
In participatory adult education, activities reflect students' lives and are student
centered. Adult education progranmmes can involve students in program
planning and implementation in any number of ways, including asking them to
assist with orientation for new learners, gopointing them to serve on advisory
boards, and soliciting their suggestions for learning activities.
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Bacunenxo O. B. InnoBauiiini ¢popmu i meToau B ocBiTi J0poCauX:
3apyOikHUIT 10CBig

Ha ocHOBI BHBUEHHs 3apyOIKHHX JOCIHIJKEHb PO3KPHUTO CYTHICTS,
NPUHIMITN Ta (OPMH OCBITH JOPOCIHX, SIKa B KOHTEKCTI HEMEPEpPBHOI OCBITH
Ha0yna JKUTTEBO BAKJIMBOIO 3HAYEHHS B PO3BHHEHMX KpaiHaxX. AHaMI3YIOThCS
poOOTH 3aXiTHUX BYEHHX, SIKI JOBOISTH BAKIUBY POJIb OCBITH JOPOCIHX IS
PO3BUTKY «M SIKMX» HABUYOK, L0 MAalOTh BaXJIMBE 3HAYEHHS IS
NpaLEeBJIAIITYBaHHS, Kap €PHOTO POCTY Ta OCOOMCTOrO BAOCKOHAJICHHSI JOPOCIIOL
JFOIMHU. Y3arajbHIOEThCS aHTII0-aMEPUKAHCHhKUI TOCBIA HABYAHHS TOPOCIUX B
rpynax, sike € OCOOMCTICHO 1 PAKTUKO-OPIEHTOBAHUM 1 HAMOLITBII e(eKTHBHUM
11t HaBdaHHs gopociux. OcoOnuBy yBary MpUAiIEHO NAaTiCINaTiBHOMY T AXOAY,
KA OpIEHTOBaHMH Ha JOCBIA, peasbHI mOTpeOM Vy4YHIB 1 AaKTUBHO
BHUKOPHUCTOBY€ETHCS MPU HABYAHHI TOPOCIHX 3apyOi’KHIX KPaiH.

Kniouoei cnosa. ocBiTa OOpPOCIHNX, HENepepBHA OCBITa, METOAH 1
MPUHLIUITY, HABYAHHS JOPOCINX B rpymax, MaTicimaTiBHUHN M IXi.

Bacunenko E. B. HnHoBanmonHbie (opMBl M METOAbI B
00pa3oBaHUM B3POCJABIX. 3apy0e’KHbII ONBIT

Ha ocHoBe m3yueHust 3apyOeKHBIX HCCIEOBAHUI PACKpPbITAa CYLTHOCTb,
npuHIMNeEl U (popMel  oOpa3oBaHMA B3POCHBIX, KOTOPOE B KOHTEKCTE
HETIPEePBIBHOrO 00pa3oBaHUs NPHOOPENO JKU3HEHHO BAKHOE 3HAYCHHE B
Pa3BUTBIX  CTpaHaX. AHAIM3UPYIOTCS  paboOThl  3amafHbIX  YYEHBIX,
TOKa3bIBAIOIINX BAXKHYIO POJIb OOPA30BaHMUS B3POCIHBIX AJISI PA3BUTHS «MSITKUX »
HABBIKOB, HMMEIOIINX BA)XHOE 3HAUYEHHE NJIsl TPYAOYCTPOMCTBA, KapbepHOTO
pOCTa W JIMYHOTO COBEPIIEHCTBOBAHUSI B3pocjoro uenoeka. OOoOmaercs
AHTJIO-AaMEPHKAHCKUH OIMBIT 00YUYEHHS B3POCIBIX B IPYIIAX, KOTOPOE SIBJISETCS
JUYHOCTHO- M TPAKTHKO-OPUEHTHPOBAHHBIM W Haunbomnee 3¢pdexkTuBHO st
o0y4denust B3pocibix. Ocoboe BHUMaHHE YAEJIEHO MaTUCHITATHBHOMY ITOIXONY,
KOTOpPBIH OPHEHTHPOBAH Ha ONbBIT, peajbHblE NOTPEOHOCTH YUYEHHKOB U
AKTHBHO UCIIONIB3YETCsI TPU OOYUYEHUH B3POCIBIX 3aPYOEIKHBIX CTPaH.

Knioueswie cnosa. obpazoBaHne B3pOCIBIX, HEMPEPHIBHOE 00pa30BaHM,
METOIBl U TPHHLUIEL, OOyueHHe B3pOCIBIX B TPYMINaX, MaTUCHUIATHBHBINA
MOIXOI.
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Vasylenko O. Innovative Forms and Metods in Adult Education:
Foreigh Experience

The article ded's with the adult education that is seen as a concept of
recurrent and lifelong learning. Adult learning is characterized by different
ways and methods, different conditions, from those of children's education,
and has its theoretical base in the principles of adult learning. As proved, the
gods of adult education are to help adult learners satisfy their personal needs
and achieve their professiona goals, therefore, its ultimate goal might be to
achieve human fulfillment.

It is stressed that the adult education has an important role for the
development of adult soft skills that can include socia graces, communication
abilities, language skills, personal habits, cognitive or emotiona empathy, and
leadership traits. The author focuses on adult learning in groups that is more
student-centered and participatory in nature, and discribes three types of group
learning, each effiliated with the different kinds of knowledge (instrumental,
communicative, emancipatory). It is stated, when structuring adult learning
groups and implementing group learning, the nature of group learning, the
facilitator's role, forming groups according to a group size and membership al
must be considered.

Specia attention is focused on using a participatory gpproach in adult
education that is experience-centered, related to learners rea needs, directed
by learners themselves, and is seen as aprocess of growth and discovery so the
most effective. Futher, it discusses the selection of gppropriate learning-
training methods in adult education.

Key words. adult education, lifelong learning, methods and principles,
soft skills, adult learning in groups, participatory gpproach.
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IHHOBAIIMHI HEJATOI'TYHI TEXHOJIOI'II ®OPMYBAHHSI
®I3UYHOI KYJAbBTYPH CTYJIEHTCHKOI MOJIOAI BH3
Y MIPOLIECI HO3AAYIUTOPHOI CHOPTUBHO-MACOBOI
POBOTH

Po3poOka 1 peanizarisi menaroriyHUX 1HHOBALINA AKTUBI3YE MisJIBHICTH
OOCNHIAHUKIB 1 TIPAKTHKIB B AacCMeKTl TNOMYKy HaWOUIbn epeKTUBHUX
TEXHOJIOT1H, 3aco0iB 1 METOHIB TMIABUIIEHHS pPe3YyJbTAaTHBHOCTI OCBITHBOI
mistbHOCTI. Lle mpuIyckae BHUKOPHCTaHHS HOBITHIX JOCATHEHb HAyKH 1
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