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THE IMPACT OF THE ERASMUS+ PROGRAMME ON THE
INTERNATIONALIZATION OF HIGHER EDUCATION IN UKRAINE

Globalization processes, affecting all spheres of modern social,
economic, political, cultural life of people, have significant impact on national
higher education systems around the world, thereby transforming these
inherently rigid systems, primarily by enhancing international component of
their functioning. This process of placing considerable emphases on
international component of higher education systems on all levels (primarily,
on national and institutional levels) has been entitled internationalization of
higher education. Our earlier works have already emphasized that this term
has so-called «umbrella nature» and may cover many areas and activities
related to international cooperation between countries and higher education
institutions (Myhovych, 2018). International cooperation has gradually
acquired the status of the main indicator for the process of reforming of
national higher education systems of the world.

For Ukraine transformation of its national higher education system is an
extremely important task for society and the state. The main objective of the
reform is to ensure systemic educational transformation with the aim that
Ukrainian citizens have access to quality education at all levels. Coming back
to the idea that international cooperation is currently considered to be the
marker of quality in the realm of higher education, we underline the fact that
the process of internationalization of Ukrainian higher education system could
be a driving force for its transformation. It should be noted that in the realities
of Ukrainian higher education system internationalization process is
considered to be mainly as the indicator and trigger for the enhancement of
international component of work of Ukrainian universities through academic
exchange programmes (academic mobility of students and teachers),
implementation of ECTS, simplification of the procedure for recognition of
diplomas, development of international cooperation and especially
development of programmes for teaching foreign students.
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Among the exchange programmes aimed at the enhancement of
academic mobility process in Ukrainian higher education institutions one of
the leading ones is ERASMUS+ programme financially and administratively
supported by the European Union (ERASMUS+ official website, 2020). The
introduction of the programme allowed for the replacement of seven
programmes bringing together Lifelong Learning Programme (Erasmus,
Leonardo da Vinci, Comenius, Jean Monnet and Grundtvig); Youth in Action
programme; five international cooperation programmes (Erasmus Mundus,
Tempus, Alfa, Edulink, the programme for cooperation with industrialized
countries, and the new sport action).

ERASMUS+ programme provides grants for a wide range of actions and
activities in the fields of education, training, youth and sport. The programme
gives opportunities to students, trainees, staff and volunteers to spend a period
abroad to increase their skills and employability. It supports organizations to
work in transnational partnership and to share innovative practices in the fields
of education, training and youth. The new sport action will support grassroots
projects and cross-border challenges such as combating match-fixing, doping,
violence and racism.

The actions of the ERASMUS+ programme are divided into
decentralized and centralized ones. The decentralized actions are managed in
each programme country by National Agencies that are appointed by their
national authorities. The centralized actions are managed at a European level
by the Education, Audiovisual and Culture Executive Agency (EACEA)
located in Brussels. The programme aims to boost skills and employability, as
well as modernizing education, training, and youth work. The programme
supports transnational partnerships among education, training, and youth
institutions and organizations to foster cooperation and bridge the worlds of
education and work in order to tackle the skills gaps we are facing in Europe.
It also supports national efforts to modernize education, training, and youth
systems. In the field of sport, there will be support for grassroots projects and
cross-border challenges such as combating match-fixing, doping, violence and
racism.

The objective of the present study is to evaluate the effects of the
ERASMUS+ programme (an acronym for European Community Action
Scheme for the Mobility of University Students) on the internationalisation of
higher education in Ukraine. ERASMUS+ provides mobility grants to
students, academics and administrative staff, but it also supports other
activities to enhance the European dimension in studies, such as intensive
programmes, development of curricula or thematic networks. It is open to all
types of higher education institutions and addresses all disciplines and levels
of study up to and including the doctorate level. The activities financed by
ERASMUSH+ are expected to have positive effects on the internationalisation
strategies and practices of higher education institutions and thus contribute to a
higher quality of teaching and learning, research and other support activities.
The programme requires the participating higher education institutions to have
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signed a European charter, by which the institutions commit to meet certain
conditions regarding the exchanges taking place within the programme,
including waiving tuition fees for incoming students. They also commit to
recognize study credits from abroad in accordance with learning and training
agreements signed by the sending and host institutions and the students. The
expectation is that Erasmus creates added value to the modernization of higher
education institutions by way of lasting effects on their internationalisation.

Ukraine joined the programme at the end of the 20" century at the time
when it has already been successfully running in Europe for more than a
decade. Since then, ERASMUS+ has become a widely recognizable
programme in Ukrainian higher education and in the wider public. Through
their websites, higher education institutions prominently advertise their
participation in ERASMUS+ projects as part of international cooperation
activities. There has been significant increased funding earmarked for the
Programme. Furthermore, over the years we have witnessed a steady increase
in student and staff participation in exchanges and other activities financed
through ERASMUS+ programme.

The existing studies of ERASMUS+ in Ukraine conducted at the
participating institutions tend to focus on the questions of exchange experience
of ERASMUSH+ students and the quality of institutional support for exchanges.
The question that has not yet been explored is how participation in
ERASMUSH affects the higher education institutions and indeed contributes to
their further internationalisation and modernization. Internationalisation is, in
this context, understood as the process of integrating an international,
intercultural or global dimension into the purpose, functions or delivery of
higher education (Knight, 2008). As such it refers to various activities, such
extending the network of international cooperation partners and deepening of
cooperation, developing internationalized curricula and offering courses in
foreign languages, participating in international research projects, etc. It is
crucial that the international dimension occurs both in institutional goals and
practices and that it reaches all actors in the higher education context.

The European Commission is also concerned with the question of how
wide-ranging and long-lasting the effects are that its flagship education and
training programme has on the internationalisation of higher education in
Europe. Since its launch in 1987, ERASMUS+ programme has always held
among its objectives the improvement international cooperation between
higher education institutions in order to enhance the quality of the institutions.
Indeed, ERASMUSH+ has been built on the assumption that internationalisation
can contribute to a higher quality of higher education. Thus, ERASMUS+, as
the EU’s foremost policy instrument, is assumed to have direct positive effects
towards this goal. In its communication of 2013, «European higher education
in the world», the European Commission clearly states that it does not
consider internationalisation simply as a matter of increased mobility.

Strong emphasis is placed on requiring higher education institutions to
develop more international curricula, promote language skills, and expand
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digital learning opportunities. In other words, the Commission expects that
ERASMUS+ has acted as a driver for the modernization of higher education in
Europe and now also seeks to evaluate if and how this was accomplished.
Drawing from the Commission’s communication on internationalisation and
from the objectives of ERASMUS+ programme, there are three areas where
the direct effects of the programme are particularly expected: international
student and staff mobility; the internationalisation of study at home; strategic
partnerships and institutional support services for international cooperation.

The findings of this study confirm that the ERASMUS+ Programme has
contributed to strengthening certain aspects of internationalisation, but also
that the internationalisation of higher education at home is still not fully
developed. The most visible impact of the programme is of course the increase
in student and staff mobility, since ERASMUS+ is the only mobility scheme
for which there is mass interest. However, the share of those participating in
the programme from the entire student body, academic and professional staff
remains low. ERASMUS+ has contributed to institutions extending their
networks and strengthening the capacity of international offices. The
Programme also has a strong symbolic meaning, and it is recognized in higher
education circles and in the public at large as a ‘brand name’ of international
cooperation. Institutions prominently display their ERASMUS+ participation
on their websites.

Much less visible are the direct effects of the programme on the
internationalisation of study at home and thus on the quality of teaching and
learning. We have investigated course offerings and study programmes in
foreign languages, internationalisation of curricula, involvement of foreign
lecturers and integration of foreign students with Ukrainian students. We
found that these aspects are still rather weak at most institutions. The usage of
foreign literature is the only aspect of internationalisation of study at home
that is mentioned frequently, other forms much less. The differences between
institutions — also within the same university — are notable. At the institutions
which practice the internationalisation of study at home we can establish a
clear link to the support from the Erasmus Programme. However, participation
in ERASMUS+ alone does not automatically result in the internationalisation
of study at home or contribute to quality teaching and learning. In other words,
participation in Erasmus does not necessarily initiate practices of the
internationalisation of study at home, but Erasmus can serve as an important
source supporting the implementation of such practices if and when an
institution decides to do so.

The programme is best utilized in the institutions which have a clear
internationalisation strategy and are ambitious in their international
orientation. Most frequently these are the institutions that also seek to attract
foreign students for full-time enrolment in their (most often postgraduate)
study programmes. At such institutions international cooperation permeates all
operations and activities. The internationalisation of study at home through
courses or study programmes in foreign languages is an intrinsic part of this
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strategy. Such institutions also have strong support services for international
cooperation by creating well-staffed international offices. Taking full
advantage of the opportunities offered through the ERASMUS Programmes
comes naturally, since this is compatible with other measures and helps
strengthen the international profile of the institution. However, in Ukraine
such institutions are still an exception. In the majority of Ukrainian higher
education institutions, participation in ERASMUS+ is an add-on activity, often
overshadowed by higher prioritized international research cooperation.
Consequently, the impact of the Erasmus Programme on institutional practices
is rather weak.

We conclude that it is not ERASMUS+ that drives the
internationalisation of Ukrainian higher education, but it is a strong
internationalisation strategy (both national and especially institutional) that
creates enabling conditions for the full utilization of Erasmus and its
contribution to and impact on internationalisation. So what are our
recommendations? We have developed 18 recommendations which address
mostly institutional leadership, but also the Ukrainian government and
institutions. Although these were prepared in and for the Ukrainian higher
education context, we believe that most of them may be generalizable for other
comparable countries, especially in Eastern Europe.

Recommendation 1: Institutions should consider adopting a
‘systematized’, or ideally a ‘hybrid systematized’, approach as opposed to an
‘individualized’ approach to the organization of study for incoming Erasmus
students. Systematized and hybrid systematized approaches ensure that there is
an institutional offer of courses or study programmes in foreign languages.
Developing a systematized approach should/could be conducted within the
strategic framework of the modernization of teaching and learning.

Recommendation 2: Continue to nurture and further develop
individualized work with exchange students for training or thesis work and
explore ways to make it sustainable if/when the number of students increases
significantly.

Recommendation 3: Institutions should consider offering courses in
foreign languages (including those offered in summer schools) as electives to
national students or perhaps even making it mandatory to choose one or more
of these electives in the course of study. They should explore ways to
encourage national students to take advantage of these opportunities. Perhaps
electives taken at foreign institutions could be recognized as part of the
curricular requirements at home institutions.

Recommendation 4: lInstitutions need to create incentives for and
provide support to academics to internationalize curricula and their practices
of teaching and learning. Institutions need to develop a strategic plan for the
internationalisation of teaching and learning and part of the modernization of
teaching and learning.

Recommendation 5: Institutions should develop tutor systems and
mentor support for incoming ERASMUS students. Similarly, there should be
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mentor systems for outgoing domestic students to better prepare them
academically for the exchange and follow-up after their return.

Recommendation 6: Across the EU teaching and learning of foreign
languages has to remain a priority. Also in Ukraine, sufficient resources and
support need to be given to this objective at all levels of the education system.

Recommendation 7: Higher education institutions in Ukraine should
‘profile’ their teaching and learning, including practical training offered to
foreign students. They should select a group of courses or develop a course
module or a study programme to be conducted in foreign languages for
incoming Erasmus students, other foreign students, and for interested
Ukrainian students. They could do this individually or in collaboration — a
network or a consortium or partnership — with other institutions in Ukraine or
abroad.

Recommendation 8: The internationalisation of teaching and learning
has to be integrated into the European, national and institutional policies and
strategies for the modernization of teaching and learning.

Recommendation 9: A bigger share of funding should be made available
within the Erasmus Programme, earmarked specifically to support the
development and implementation of international (joint and double) study
programmes, international collaborative projects for advancement of teaching
and learning, and institutional initiatives for developing internationalisation of
study at home.

Recommendation 10: Institutions need to develop mechanisms through
which outgoing ERASMUS students meet with academic staff or their
academic advisers to prepare for the educational side of an Erasmus exchange.
Academic staff and/or academic advisors should follow up with returning
students to discuss possible ways to further develop the knowledge acquired
by way of a thesis or other type of work. Home institutions should, thus, offer
outgoing students mentorship assistance before and after the exchange.

Recommendation 11: To motivate professors to develop courses in
foreign languages and/or individually work with ERASMUS students,
institutions need to have explicit mechanisms of incentives through
remuneration, workload and criteria for appointments. These mechanisms
have to be diligently implemented in practice.

Recommendation 12: The conditions and support for academic staff
mobility for teaching need to be further strengthened at the institutional level.
The institutions need to consider how to explicitly link ERASMUS mobility to
criteria for election to academic titles. Actual implementation of sabbatical is
another possibility.

Recommendation 13: Student mobility should especially be promoted in
teacher education programmes. Students who participate in exchanges while in
higher education are likely to seek international opportunities later once they
are working in schools; hence they will be more likely to create international
engagement opportunities for their own students in primary schools and high
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schools. Fostering international orientation of students should not begin in
higher education, but much earlier.

Recommendation 14: Institutions should consider having a limited
number of institutions as their preferred partners. They should seek to both
extend their partnerships in terms of different areas and deepen them, for
example through developing joint degrees. The choice of preferred partners for
such special international partnerships will almost necessarily be defined
bottom-up by individual academics and research groups, but they should be
coordinated and supported by the top leadership.

Recommendation 15: International offices and institutional leaders
should monitor international activities and act if experiences with any partner
institutions are bad or if there has not been any activity for longer periods of
time, but also if with certain institutions more forms of cooperation are
present. In the latter case they should consider extending and deepening the
ongoing cooperation to yield further synergies.

Recommendation 16: Higher education institutions should not only build
institutional partnerships with other higher education and research institutions,
but also with industry for the purposes of student exchanges for training,
academic field work, joint research projects, recruiting visiting lecturers, etc.

Recommendation 17: Institutions need to secure sufficient personnel,
remuneration and recognition for the work of ERASMUS coordinators. Also,
close cooperation between ERASMUS coordinators/international offices and
offices for student affairs and personnel needs to be ensured. Personnel in the
administrative offices need to be properly trained and instructed to manage
data on international students and international academic staff, such as keeping
records (especially on staff), as access to reliable data continues to be a
challenge at many institutions.

Recommendation 18: In order to accept a greater share and number of
incoming ERASMUS students, higher education institutions at both the
university and faculty levels, as well as independent faculties and higher
professional schools, need to have easily and immediately accessible
information on how study is organized for incoming ERASMUS students:
either through courses or programmes offered in foreign languages or by
indicating which professors and courses are available to incoming Erasmus
students each year.

To conclude, the present study is the first in Ukrainian higher education
sector to systematically collect and analyze data from various sources — both
quantitative and qualitative — on the impact of ERASMUS+ programme on
internationalisation in the entire higher education system. The overall
conclusion of the study is based on the statement to reinforce international
offices at higher education institutions, because at many institutions we note
that other support services, especially registrars and student affairs offices, are
not yet sufficiently prepared to work with international students and staff. In
our ideal world, each administrative unit within a higher education institution
would cover its “international cooperation component” and then international
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offices would only play a coordination role, if they exist at all (Finnish
examples). Yet, perhaps with the exception of a very few institutions, we do
not see this to be the case. In addition, institutional leaders tend to prioritize
higher international cooperation in research over cooperation in teaching,
since it is perceived as being directly relevant to the desired indicators of
excellence and because the available funds are considerably higher.
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Murosuu I. B. Bruius NnporpamMu ERASMUS+ Ha
iHTepHanioHai3ali0 BUIIOI OCBITH B YKpaiHi

PesynpTati nmocmimkeHHs, MPEACTaBIE€HI B CTaTTi, CHOPSIMOBaHI Ha
BUCBITJICHHS IMOBIPHOCTI Ta HampsMKiB BIUTMBY nporpamu ERASMUS+
(abpesiatypa 10 Cxemu Oiu €eponelicbko2o Ccnigmogapucmea uooo
MobinbHOCMI cmyOdenmis) Ha TIPOIEC IHTEpPHAIIOHATI3aIlli BHINOI OCBITH B
Vkpaini. ERASMUS+ mpencrasnse co0o0 OJHY 3 HPOBILAHHUX Hporpam
€pporneiicbkoro Coro3y B ramysi BUIIOI OCBITH, OIIOCEPEIKOBAHO OB’ SI3aHY 3
IIpoepamoro naguamnns npomsa2om ycob020 Hcumms, METOIO SIKOI € TIOCUIJIEHHS
SAKOCTI Ta €BPONEWCHKOTO BUMIpDY B Taly3i BHIIOi OCBITi, CIHPUSHHS
MOOITFHOCTI Ta BU3HAHHS PE3yJbTATIB HAYKOBO-MPAKTUYHHUX JTOCIIHKEHb Ha
teputopii Bciei €Bpomm. Ilporpama ERASMUS+ nHamae rpantu st
MOOLUTBHOCTI CTYJICHTIB, BHUKJaJayiB Ta aIMIHICTPAaTUBHUX CIIBPOOITHUKIB
3aKJIa/iB BUINOI OCBITM 1 MiATPUMY€E IHIN 3aXOAW IIOMO PO3MIMPEHHS
€BPOMNEHCHKOTO MPOCTOPY AOCHIIKEHb, TakKi SIK I1HTEHCHBHI TMPOTPamH,
PO3BHUTOK OCBITHIX mporpaMm abo TemMatndHux Mepexk. CTaTTs cnpsMoBaHa Ha
aHaii3 ¢akropHoro BIUIMBY ydacTi B mporpami ERASMUS+ nHa ykpainchbki
3aKJIa M BUIIOI OCBITHM Ta iX IMOBIPHOI IMOMAJBINOI IHTEpHAIIOHATI3AIMIT ¥
MoaepHizauii. [HTepHalionanizamio B IboMy KOHTEKCTI, ciiiom 3a J[x. Haiir,
OyJI0 PO3IIITHYTO SIK MPOIEC iHTerparii Mi>KHAPOIHOTO, MIXKYJIBTYPHOTO YH
r7100aTbHOTO KOMIIOHEHTIB 10 MeTH, (QYHKIIH YU Tpolecy HaOyTTsS BHIOL
ocBitTh. B pesymbraTi mocmimkeHHs OyJi0 OKPECICHO HH3KY NPaKTHYHHX
peKoMeHpalid s yKpailHCHKUX OCBITHIX YCTaHOB IOJO AaKTHBi3allil
MDKHApOJHOTO BHUMIpPY HiSUIBHOCTI 3a JIOTIOMOTOI0 ydYacTi B TIporpami
ERASMUSH+.

Knouosi cnosa: iHTepHaliOHAMI3AIA, MporpamMa OOMiHy, Tporpama
ERASMUSH, sKicTh OCBiTH, aKaJieMi4Ha MOOLTBHICTh, IHO3€MHI CTYICHTH.
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Murosuu U. B. Bausinue MPOrpamMmmbl ERASMUS+ Ha
HHTEPHALMOHAJIHM3AUMIO BhICIIEr0 00pa30BaHus B YKpanHe

Pe3ynbrarsl uccnenoBanusi, NpeaCTaBICHHbBIE B CTaThe, HAMPABIICHBI Ha
OCBEILICHUE BEPOATHOCTH W HampaBieHUW BausHUS nporpammbl ERASMUS+
(ab6peBuarypa mns Cxemwr Oeticmsuii  Eeponetickoeco coobwecmea no
MOOUNbHOCMU CcMYOeHmo8) Ha TPOIECC HHTEPHAIMOHAIU3AIMKH BBICIIETO
obpazoBanust B YkpamHne. ERASMUS+ mnpencrasnser co0oil onHy wu3
Benymnux nporpamMm EBpomneiickoro Coro3a B 00J1acTH BRICIIIET0 00Opa30BaHMUs,
KOCBEHHO CBsi3aHHYI0 ¢ [Iporpammoii oOydeHuss B TEUYE€HUE BCEH KHU3HH,
LEeIbl0 KOTOPOH SIBISIETCS yCUJIEHHME KauecTBa B O00JIaCTH  BBICHIETO
o0Opa3oBaHuUs, COMEHCTBHE MOOUIBLHOCTH U TPU3HAHHUE PE3yJIHTaTOB HAYYHO-
MPaKTUYECKUX HCCIeN0BaHU Ha Tepputopun Bceil EBpombl. IIporpamma
ERASMUS+ mnpenocraBiser TpaHThl JUIs  MOOMIBHOCTH  CTYICHTOB,
npenojaBaTesied U aJIMUHUCTPATUBHBIX COTPYIHHKOB BBICIIUX Yy4eOHBIX
3aBEJCHUN W TOAJEPKUBACT JIPyrH€ MEPONPUITHS MO PACIIUPEHUIO
€BpOMNEICKOr0 MIPOCTPAHCTBA HCCIEJAOBAHMM, TaKHWe KakK WHTECHCHUBHbBIC
MPOrpaMMBbI, pa3BUTHE OOPA30BATENBHBIX TPOTPAMM HIU TEMATHYECKUX
cereif. CraThsi HampaBlieHa Ha aHalu3 (PAKTOPHOTO BIMSHHUS ydacTHUS B
nporpaMmme ERASMUS+ Ha ykpauHCKue yupexaeHus BbICIIEro 00pa3oBaHuUs
B ACIEKT€ MX BO3MOXHOM JaJbHEHIIEH HWHTEPHAUUOHAIU3AUUM U
MoAepHM3aluu. VHTepHANMOHAaNM3auss B O3TOM KOHTEKCTE, BCJIEd 3a
JIx. Haiit, paccMoTpeHa Kak TNpOLECC MHTErpalud MEXAYHApOIHOrO,
MEXKYJIBTYpPHOTO WM TJIOOATFHOTO KOMIIOHEHTOB K LenH, (YyHKUUN WU
npoIiecc IOJydeHHs] BBICIIETO 0Opa3oBaHMsA. B pesynbraTe HMCClIenOBaHUS
Obut  0003HAYEHBl MPAKTUYECKUE PEKOMEHAALMU [  YKPAUHCKUX
00pa3oBaTENbHBIX  YUPEKICHHA IO  aKTHUBH3AIMH  MEXIyHApOTHOTO
MIPOCTPAHCTBA MOCPEACTBOM yuacTus B mporpamme ERASMUSH+.

Knrouesvie cnosa: vHTEepHaUMOHANIM3alMs, TMporpamMmma OOMEHa,
mporpamma  ERASMUS+, kadectBo  oOpa3oBaHHs, akaJeMUYecKas
MOOUIIBHOCTb, UHOCTPAHHbIE CTYECHTHI.

Myhovych I. The Impact of the ERASMUS+ Programme on the
Internationalization of Higher Education in Ukraine

The article highlights the effects of the ERASMUS+ programme (an
acronym for European Community Action Scheme for the Mobility of
University Students) has on the internationalisation of higher education in
Ukraine. ERASMUS+ is one of the European Union’s flagship programmes in
the area of higher education policy. It is related to the Lifelong Learning
Programme, whose aim is to strengthen quality and the European dimension
in higher education, foster mobility and improve transparency and recognition
of studies across Europe. ERASMUS+ programme provides mobility grants to
students, academics and administrative staff, but it also supports other
activities to enhance the European dimension of studies, such as intensive
programmes, the development of curricula or thematic networks. The main
objective of the article has been to explore how participation in ERASMUS+
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programme affects Ukrainian higher education institutions and indeed
contributes to their further internationalisation and modernization.
Internationalisation, thus, in this context and following J. Knight has been
understood as the process of integrating an international, intercultural or global
dimension into the purpose, functions or delivery of higher education. As the
result of the study a number of practical recommendations for Ukrainian
higher education institutions has been elaborated as to how to enhance the
international dimension of their work by means of active participation in the
programme.

Key words: internationalization, exchange programme, ERASMUS+
programme, quality of education, academic mobility, foreign students.
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