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Semenova A. V. Category "value experience" as a characteristic of
human interaction

The article specified features of the phenomenon "value expe'tiasc
an integral reflectively-regulatory characteristics of hanmaeraction with the
world; as the dynamic change of the relationship between man atisgtin
from social-normative ("adult") level to the spiritual value tielas, the
highest form of activity of the subject, the manifestation of itftkvidual's
ability to rise above the level of regulatory requirementsagsocess of
conscious, creative, value-reform activities; substantiated tlses tthat if the
experience does not become emotional, aesthetic significancehéor t
individual - can not take place pedagogical influence, so this dod®ooine
a value-experience. The object of the general orientation of thenhommal
becomes not himself, and the process of its interaction with théd,wo
although the object of specific conversion effort it becomes apeis is
therefore of importance of determining the optimal direction of theative
efforts of the subjects of pedagogical influence. Thus, the purpogeritded
development - qualitatively new level of development of valuable ey -
they can not be achieved through arbitrary and not targeted efforts.

Key words:value experience, pedagogical action, teacher-master.
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M. A. Speranska-Skarga

LIFELONG LEARNING COMPETENCES IN CONTEXT
OF KNOWLEDGE-BASED ECONOMY

Recent changes in the educational systems in the countries of the
European Union presuppose a substantial amount of attention drawn to the
issues of adult education and lifelong learning. The formation of the
knowledge-based economy is closely related to the necessity of the
development of a series of key competences that enable the indiaidugabn
active participant of the self-perfection process.

The problems of defining the major characteristics of lifel@agning
competences have been the object of scientific research for &fegMany
world famous scientists have devoted their research to the isdae=drto
ideological elaboration of the pillars of the theory of lifelongrésy in the
context of the development of modern pedagogical science and knowledge-
based economy. The contribution of the following scholars should be
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mentioned: V. Andrushenko, V. Astakhova, I.Babin, V. Kremen,
M. Lukashevich, V. Navodnova, V. Kurilo, V. Savelyev, V. Shadrikov.

The mainobjective of the article is to reveal the essence of the key
competences that have been determined as the basis of librglifearning
concept in the European educational system and to demonstrate their
application in the knowledge-based economic system.

It has been stated that the general objective of the Lifeleagning
Programme is to contribute through lifelong learning to the development of the
community as an advanced knowledge-based society, with sustainable
economic development, more and better jobs and greater social cohesion,
while ensuring good protection of the environment for future generations. In
particular, it aims to foster interchange, cooperation and iholbietween
education and training systems within the community, so that theynieeao
world quality reference [1].

Lifelong learning is considered to include all modes of learm@ing
education along the learning pathway. As long as adult learrkeg fdace in
many areas of individual and social life it has multiple obyesti It involves
learning in a range of spheres (economic, political, socialuralltand
environmental) to acquire the necessary knowledge, skills and attitndes
enable people to become active agents in their personal and social
development [2].

In order to make the participants of the process successfoktsahe
society has to give them the series of necessary competerasiering which
leads to the total mental and behavioral personality transforma#ionsng
the competences that need to be attained the importance of tivarigllones
has been emphasized: communication in the mother tongue; comnamiopati
foreign languages; mathematical competence and basic competence
science and technology; digital competence; learning to Isaaml and civic
competences; sense of initiative and entrepreneurship; culturedreasa and
expression [1; 3].

The concept of competencies has several major features. fonglgt
related to context, combines interrelated abilities and valuesexists on a
continuum. Possession of the key competencies contributes to a dpighiey
of life across all areas. Performing in the global econonayfanctioning in a
global society require mastery of technical, interpersonal, amldoah@ogical
skills. Technical skills include literacy, foreign language, madtience,
problem solving, and analytical skills. Interpersonal skills incledenivork,
leadership, and communication skills. Methodological skills include thigyabil
to learn on one’s own, to pursue lifelong learning, and to cope skhand
change [3].

These competencies are needed because of the rapid development of
scientific and practical knowledge, the shortening of the useful dffe
knowledge because of the continuous production of knowledge, and the
growing influence of science and technology, which profoundly chamge t
organization of jobs. The consequences of these changes cannot lig relia
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foreseen [4]. These skills also enable citizens to engage roivelyin the
knowledge-based economy.

Communication in the mother tonghas been determined as one of the
key competences that a modern person must possess. The problem of
communication has been related to that of literacy, which hasdeesnas an
instrument of achieving professional goals. The understanding otiitarad
communication skills varies. Therefore, the array of standard esgeirts has
been established. Prose literacy is related to the abilitgashérs to locate
information that requires low-level inferences or that meetscifsgat
conditions. They should be able to identify several pieces of infamati
located in different sentences or paragraphs. They should be ableg@iat
or compare and contrast information across paragraphs or sections of text [4].

Document literacy, in its turn, presupposes the learners’ alulityake
literal or synonymous matches. They should be able to take conditional
information into account or match up pieces of information that haitphe
features. They should be able to integrate information from oneooe m
displays of information and to work through a document to provide multiple
responses [5].

A substantial importance is given to the next competence, ddlatine
ability to communicate in foreign languageSkills in an international
language are tightly connected with the abilities to socimltgract using
verbal and non-verbal behavior norms correctly. Competence in foreign
languages requires knowledge of vocabulary and functional grammamand
awareness of the main types of verbal interaction and registdanguage.
Knowledge of societal conventions, and the cultural aspect and vayialbili
languages is important as well [6].

Mathematical competence and basic competences in science and
technologyoccupy an essential position in the range of key competences. The
so-called quantitative literacy is associated with the glohitlearners to solve
some multiplication and division problems. They should be able to identify
two or more numbers from various places in a document. They should also
demonstrate the ability to determine the appropriate operation ton use
arithmetic problem. Mastering literacy early is said torbpartant for giving
young people access to learning [3; 6].

Competency in math and science is said to be important for patiarn
in the knowledge economy. The student achievement in science has a
statistically positive effect on economic growth, and that cdroslais
stronger than the correlation between growth and completion of upper
secondary or higher education. Individual achievement in math is also
positively correlated with growth, although the effect is nostasng as for
science.

Digital competenceor the ability to use tools interactively, is seen as an
instrument of professional and individual development. The competence is
associated with using tools as instruments for an active deldgping aware
of and responding to the potential of new tools, being able to use language
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text, symbols, information and knowledge, and technology interactieely
accomplish goals [1; 4].

Skills needed include the ability to search, collect and process
information and use it in a critical and systematic way, assessavgnee and
distinguishing the real from the virtual while recognizing th&di Individuals
should have skills to use tools to produce, present and understand complex
information and the ability to access, search and use Interrext-Basvices.
Individuals should also be able to use digital instruments to suppactlcrit
thinking, creativity, and innovation [7].

One of the essential competences that enables a person to bl active
involved in the knowledge-based economy learning to learn The
competence is allied with setting new goals in education and raxgumew
skills. A lifelong learning system must reach larger segmeoit the
population, including people with diverse learning needs. It must be
competency driven rather than age related. Within traditionaitutiehal
settings, new curricula and new teaching methods are needelde Ataine
time, efforts need to be made to reach learners who cannot erpadigiams
at traditional institutions [5; 7].

Providing people with the tools they need to function in the knowledge
economy requires adoption of a new pedagogical model. This modek differ
from the traditional model in many ways. According to the modethira
and trainers serve as facilitators rather than transmitfeksiowledge, and
more emphasis is placed on learning by doing, working on teamd)iakihg
creatively. The lifelong learning model enables learnectjuire more of the
new skills demanded by the knowledge economy as well as morecmadliti
academic skills [7].

The contrast between traditional and lifelong learning is dranstithe
same time we see the growing necessity to introduce newrlgaseitings for
achieving desired results in the process of developing a compsgiitooe
expert. The major features characteristic of traditionalrnieg can be
summarized in the following way. The teacher is the sourdenoWledge.
Learners receive knowledge from the teacher. Learners wotkednyselves.
Tests are given to prevent progress until students have complethretaa
set of skills and to ration access to further learning. Altrers do the same
thing. Teachers receive initial training plus ad hoc in-sertvaiaing. «Good»
learners are identified and permitted to continue their education [2].

The concept of lifelong learning, in its turn, emphasizes the need to
minimize the influence of traditional standards used for assebsrgjudents’
progress and achievements. The principles of ‘learning to learseareas a
set of the following principles. Educators are guides to sourckssosiledge.
People learn by doing. People learn in groups and from each other.
Assessment is used to guide learning strategies and identiiwaas for
future learning. Educators develop individualized learning plans. Edscator
are lifelong learners. Initial training and ongoing professioleakelopment are
linked. People have access to learning opportunities over a lifetime.
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Social and civic competencewhich are thought to have immense
impact on the formation of a knowledge-based society, are refatactive
participation in civil society and directly affect economic and iadoc
development of the country. The competence is also associated with
functioning in socially heterogeneous groups and being able to interact
effectively with other people, including those from different backigdsy
recognizing the social embeddedness of individuals; creating sapéhl;
and being able to relate well to others, cooperate, manage and iasuies
[4].

Social competence is linked to personal and social well-beimghw
requires an understanding of how individuals can ensure optimum physical
and mental health, including as a resource for oneself and onely fami
one’s immediate social environment, and knowledge of how a hed#hkiyle
can contribute to this. For successful interpersonal and sociimetion it is
essential to understand the codes of conduct and manners geneigligdcc
in different societies and environments. It is equally importabetaware of
basic concepts relating to individuals, groups, work organizations, gender
equality and non-discrimination, society and culture [6]. Understandimg th
multi-cultural and socioeconomic dimensions of European societies and how
national cultural identity interacts with the European identity is esgentia

Sense of initiative and entrepreneurshipeing among the key
competences, presupposes highly developed abilities to act autonomously,
building and exercising a sense of self, making choices and aatitigei
context of a larger picture, being oriented toward the future, being awdre of t
environment, understanding how one fits in, exercising one’s rights and
responsibilities, determining and executing a life plan, and oarrgut
personal projects [3; 6].

Within the framework of developing this competence we need to
mention the ability to identify available opportunities for personal,
professional and business activities, including ‘bigger picture’ isshas
provide the context in which people live and work, such as a broad
understanding of the workings of the economy, and the opportunities and
challenges facing an employer or organization. Individuals shoshl [z
aware of the ethical position of enterprises, and how they can dreeafor
good, for example through fair trade or through social enterprise.

Cultural awareness and expressioocupy an important position in the
range of competences. Its interpretation considers cultural campess a
key feature of the professionalism of European level trainersibedhey are
required by the nature of the educational work they do to activelyhese
imaginations, work with the idea of «creativity» and with «déveamethods»
and to shape attractive learning environments that motivate indivitials
learn through creative means. Cultural knowledge includes an aagarei
local, national and European cultural heritage and their place wdHhd. It
covers a basic knowledge of major cultural works, including popular
contemporary culture [3].
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It is essential to understand the cultural anduistee diversity in Europe
and other regions of the world, the need to presénand the importance of
aesthetic factors in daily life. Skills relate tothp appreciation and expression: the
appreciation and enjoyment of works of art and perémces as well as self-
expression through a variety of media using one’s irsagacities. Skills include
also the ability to relate one’s own creative argressive points of view to the
opinions of others and to identify and realize social @osd@mic opportunities in
cultural activity [4]. Cultural expression is essairito the development of creative
skills, which can be transferred to a variety affessional contexts.

The research that has been conducted enables us to draw a series of
conclusions. It has been proved, first, that creating the necessamynement
for learning is much more important than providing the learnetk tiie
learning content. Equipping the learners with strategies and domlseen as
the most important factors of successful knowledge acquisition.

Secondly, effective learning environments should be learner centered,
knowledge rich, assessment driven, and community connected. A learner-
centered environment recognizes that learners acquire new knowdedge
skills best if the knowledge and skills are connected to what tmesdy
know. Meanwhile, learner-centered learning produces different oegctnam
rote learning and direct teaching, where teachers are theesouknowledge
and their job is to provide knowledge to learners, who receive it passively, if at
all. Rote learning enables learners to retrieve and write daf@rmation in a
narrow range of settings, such as examinations, but it does nbtstegents
to connect what they learn or integrate it with what they already know.

Thirdly, knowledge-rich learning provides learners with a varty
strategies and tools for retrieving and applying or transfekimayvledge to
new situations.

It would also be useful to note that education khdoe definitely
assessment-driven. It should be based on defitéag standards, identifying the
point from which learners start, determining thegpess they are making toward
meeting standards, and recognizing whether they reached them. Assessment-
driven learning helps the educational system defieenstructional action plan,
which needs to reflect the different places fronicivihearners start.

A lot must be said about key competences and characteristitsdaid
learning, as well as about the challenges that educators andrietace. The
research into the issues of the bases and major concepts ofglifeloning
should get further development and concentrate on the regional community
peculiarities of its implementation.
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Cnepancbka-Ckapra M. A. KomnereHuii HaBYaHHSI NPOTATOM
SKHTTS B KOHTEKCTi PO3BUTKY €KOHOMIKH, SIKA IPYHTYEThCS HA 3HAHHAX

VY cTarTi pO3KPUTO OCHOBHI XapaKTEPUCTHKU HABYAHHS ITPOTITOM JKUTTS
B TMOpIBHAHHI 3 TpagullifHUM HaBYaHHSAM. ABTOpP BHOKPEMIIIOE Ta
XapakTEepU3ye KIIOYOBI KOMIETEHIli, 10 HeoOXimHi i (QopMyBaHHA
€KOHOMIKH, II0 TPYHTYEThCS Ha 3HAHHSX. 3a3HAYEHO TaKOXK, 110 CYCIILCTBO,
sIK€ TIparHe JI0 1HHOBAaIllIMHUX MUISXIB y rajgy3i OCBITH, IOBUHHO CTBOPIOBATH
BIJIMOBIHI YMOBHU JJIsSi HABUAHHS MPOTITOM XUTTS. EdexTuBHE cepemoBuiie
HAaBYaHHS Ma€ OyTH CKOHIICHTPOBAaHHM Ha TOMY, XTO BUHTHCS, Oa3yBaTHCs Ha
[[IHHOCT1 3HaHb Ta JOCATHEHb, & TAKOXK OyTH HAOIMKCHHUM JI0 1HIUBI/A.

VY crarTi BU3HAYEHO KOMIIETEHIN], HEOOXiAHI I YCIIITHOTO HaBYaHHSI
NPOTATOM JKHUTTSI, BCTAHOBJIEHO iXHill B3a€EMO3B’ 530K, B3a€MOOOYMOBJICHICTh Ta
BaroMicTb. Cepel OCHOBHMX KOMIICTEHII HAroJIomeHO Ha BaKJIMBOCTI
HACTYIHUX: 3/IaTHOCTI BUIBHO CIHUIKYBAaTHCA PIJHOIO MOBOIO, BUIBHOMY
BOJIOJIIHHI 1HO3€MHOIO MOBOIO, MaTeMaTH4HIi Ta 0a30Biii HAYKOBIH KOMIIETEHIII,
BOJIOJIIHHI OCHOBHHUMH 1H(OPMAIIIITHO-KOMYHIKAIIHHIMUA HABUYKaMH, BMiHHI
HABYATHUCS, COIIAJIbHIN Ta TPOMASTHCHKIM KOMITETEHIIi1, 31aTHOCTI J0 IHII[IaTHBH
Ta MiIPUEMHUITBA, KYJIbTYPHii 0013HAHOCTI Ta €KCIPECUBHOCTI.

Knouogi cnosa: HaBYaHHS TPOTITOM XKUTTS, KOMIICTCHIIISI, CKOHOMIKA,
sIKa TPYHTYETHCS] Ha 3HAHHSX, €)EKTUBHE CEPEOBHIIC HABYAHHS.

Cnepanckas-Ckapra M. A. KomnereHunu o0Oy4YeHHsI B Te4deHHe
KH3HH B KOHTEKCTe Pa3sBUTHS IKOHOMHKH, OCHOBAHHOW HA 3HAHUSX

B crarbe pacKpbIThl OCHOBHBIE XapaKTEPUCTHKH OOY4YEHHUS B TEUCHHE
KM3HN B CPaBHEHUM C TPAAWIHMOHHBIM OOydeHHEM. ABTOp ONpEAeNnseT H
XapaKTepu3yeT KIII0YEBble KOMIETEHIMH, HEOOX0auMble 11 (POpMUPOBAHUS
HKOHOMHUKH, OCHOBAaHHOM Ha 3HaHUAX. OmpeneneHo Takxke, YTO OOIIECTBO,
KOTOpPO€ CTPEMHUTCSI K HHHOBALIMOHHBIM MYTSAM pa3BUTHS 00pa3oBaHUS,
TOJDKHO CO3[1aBaTh COOTBETCTBYIONIME YCIOBHS Uil OOydYeHHS B TEUEHHE
xu3HU. DPPexkTuBHaAs cpea 00ydyeHus: JOKHA ObITh CKOHIICHTPUPOBAaHA Ha
JUYHOCTH  OOyYaromerocsi, OCHOBBIBAThCS HAa IIEHHOCTH 3HAHUH W
JOCTUKECHHH, a TaKkKe ObITh MPUOTMKCHHON K MHIUBHITY.

B craree ompeneneHsl KOMIETEHIIMH, HEOOXOJUMBIE JUIS YCIEIIHOTO
oOydyeHUs: B  TEYEHHE JKMU3HH, YCTAHOBJICHA HUX  B3aHUMOCBS3b,
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B3aI/IM006yCJ'IOB.HCHHOCTI> U 3HAYUMOCTD. Cpe;[H OCHOBHBIX KOMHCTCHL[I/Iﬁ
MOAYEPKHYTa BAXKHOCTH CIEAYIOIIMX: CIOCOOHOCTH CBOOOIHO OOIIAThCS Ha
pO,Z[HOM A3BIKE, CBO60,Z[HOI‘O BJIaACHUSA I/IHOCTpaHHBIM A3BIKOM,
MaTeMaTHU4ecKol M 0a30BOW HAyYHOW KOMIICTCHIIMH, BJIaJCHHUS OCHOBHBIMH
MH(POPMAIIMOHHO-KOMMYHUKALIMOHHBIMA ~ HAaBBIKAMH,  YMEHHS  YYUTHCH,
COIMAIIPHOW ¥ TPaXIaHCKOW KOMIIETCHIIMI, CIOCOOHOCTH TMPOSBISATH
HHULIUATUBY 51 HNpEeaIPUHAMATEIIbCKUE YMEHUA, KYJIbTYpHOU
OCBEJIOMJICHHOCTH M KCITPECCUBHOCTH.

Knouesvie cnosa. o0ydeHHE B TEUYCHHE IKU3HU, KOMIICTCHIIMS,
SKOHOMHKA, OCHOBaHHas Ha 3HAHUSX, 3P deKkTuBHAs cpena 00ydeHus.

Speranska-Skarga M. A. Lifelong Learning Competences in Context
of Knowledge-based Economy

The article focuses on distinguishing the essential chaisiaisr of
lifelong learning in contrast to traditional learning. The key petances that
are needed to form the knowledge-based economy have been determined and
characterized. The society that thrives to educate its membansovative
ways on a constant basis should create corresponding circumstances f
lifelong learning. Effective learning environments should be leareetered,
knowledge rich, assessment driven, and community connected.

In order to make the participants of the process successfokteahe
society has to give them the series of necessary competerasiering which
leads to the total mental and behavioral personality transforma#ionsng
the competences that need to be attained the importance of tvarigliones
has been emphasized: communication in the mother tongue; comnamioati
foreign languages; mathematical competence and basic competance
science and technology; digital competence; learning to Isaaml and civic
competences; sense of initiative and entrepreneurship; culturedreaga and
expression.

The key competences have been considered as eompbytant, each of
them contributing to a successful life in a knowjedbased society. Many of the
competences have been proved to be interrelatedagpects essential to one
domain will support competence in another. Compmetémthe fundamental basic
skills of language, literacy, numeracy and in infation and communication
technologies is seen as an essential foundatidedaning, and learning to learn
supports all learning activities. A number of ké&iils have been also mentioned,
such as critical thinking, creativity, initiativeroblem-solving, risk assessment,
decision-taking, and constructive management difhfge

Key words:lifelong learning, competence, knowledge-based economy,
effective learning environment.
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