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learning process fragments production, to focus on processes of decision-
making. Group work of students, creation of professional and creative context,
the enrichment of subjective experience, the development of consciousness
and self-awareness contribute to personal and professional growth, provide
self-actualization of personality of a specialist in the professional activity.

Key words: personality oriented education, teacher of music art,
aesthetic education.
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MUSIC EDUCATION OF CHILDREN WITH DYSLEXIA

In the current education praxis, the number of children with diagnosed
learning disorders increases, being dyslexia the most frequent learning
disorder. The research on learning disorders has produced several publications
of scientific materials. However, only few of them focus on the education of
dyslexic children in the field of music.

The research in Slovakia has no thorough studies about musical
education of children with learning disabilities (including dyslexia). In the
world context, only few scientists publish materials on this topic (mostly in
England, Canada and the United States). The majority of these materials are
articles, case studies or papers in various scientific journals or collections of
papers, and only few complete publications are available. Among them we
have to mention Music & Dyslexia, Opening New Doors edited by T. R. Miles
and John Westcombe (2001), Instrumental music for dyslexics, a teaching
handbook by Sheila Ogelthorpe (2002), and Music & Dyslexia, a positive
approach edited by T. R. Miles, John Westcombe and Diana Ditchfield (2008),
or Music, other Performing Arts and Dyslexia edited by Sally Daunt (2012).

Since dyslexia affects mostly the childrs ability to read, it has (in some
cases) also negative effects in sight-reading and orientation in music texts.
Considering that dyslexia might also have a negative impact on other visual or
auditory functions, motor skills, laterality etc., it is necessary to take this into
account when teaching music. The aim of the article is to provide some
findings about music and dyslexia and on teaching music to dyslexic children.

In the category of learning disorders, dyslexia (labeled as F 81.0 in
ICD-10-CM) is classified as "a disorder characterized by an inability to learn
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to read and interpret written words" [1, p. 76] despite intact vision, average
mental abilities, and adequate impulses from the environment. This disorder is
generally addressed in connection to an impairment processing written or
printed texts. Most often, it manifests itself with reading difficulties, such as
omissions and/or substitutions of letters, problems with spelling, reading,
recognizing letters, understanding words or phrases. The primary symptoms of
various subtypes of dyslexia might also include: laterality dysfunction
(problems with recognizing left and right), impaired space recognition (up and
down) and distance estimations, aural deficits (in identification of syllables,
rhymes, prosody), and many others. Most important, dyslexia might affect
visual processing of the written material (including music text). The child
might have difficulties with eye movement control, such as focusing on one
point, following one direction, far/close vision adjustment etc. or problems
with recognizing similar objects (such as notes). Other occurring kind of
difficulties is tied to the motor abilities, which manifests itself by impairment
in movement automation, creating dynamic stereotypes (the prerequisite of
gaining skills in playing an instrument), slowness and clumsiness. All of these
symptoms impact the ability of a child to learn to read music, sight-read, or to
play the instrument. Unfortunately, many teachers are not aware of these
difficulties that are connected to dyslexia, and therefore, they cannot find
optimal strategies to facilitate the childrs learning. The childrs struggles then
result in frustration, loss of interest and in the worst cases, in leaving the music
school (in spite of above average music disposition).

In our praxis, we had the opportunity to educate children with
diagnosed dyslexia. Based on own experience and on a short survey among
teacher-colleagues, we bring partial results of the investigation. We suggest
several activities that could help in the challenging process of teaching music
to dyslexic child:

- Enlarge the staff.

- Highlight the middle line in the staff.

- Use various colors to indicate changes in pitch or rhythmic values.

- Use adhesives and post-it labels.

- Cut the page in smaller pieces (only 2 or 3 staffs per page).

- Cover the notes that follow the ones child is playing, and uncover them
just before he has to identify them.

- Practice differentiation skills on non-musical pictures — first have the
child look for similarities and differences in two objects, and then add
more.

- Place the objects first in blank background, later in more and more
complicated ones.

- Make up stories to help a child identify the music symbols (notes and
rests).

- Use the strategies to improve eye-movement control.
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- Follow the object (first horizontally, then vertically, then in various
directions).

- Use technologies (computer games which require following the object).

- Take advantage of aural and motor memory while playing.

- Apply synchronized playing (play together with the child to give him
feedback on his own playing).

- Have a child clap the rhythm before playing the instrument.

- Give a child extended time and support to complete tasks.

Special attention should be paid to sight-reading. Music notation, when
compared to written words, has its specifics that might make it even more
difficult to read. Not only music has its own coding system, that uses more
symbols than the Latin alphabet offers, but it also has to be read vertically
(while playing instruments such as piano or organ). Moreover, musicians
encounter besides additional symbols, also letters that indicate the dynamics,
or complete words for the tempo or mood of the piece. On top of this, the
words are often in Italian, which makes them even harder to identify and
understand.

Other confusion might occur when a child plays more than one
instrument. The fingering uses numbers that change their meaning depending
on the instrument played (for example number 2 in piano sheet indicates the
index finger, but in violin score shows the middle one).

All of these create obstacles, and even an intact child needs time to
process all the information seen in the music sheet. As teachers, we have to
keep in mind that a dyslexic child will need more time to interiorize meaning
of all these symbols, to create all the decoding mechanisms, and to be able to
fluently sight-read.

The activities we suggested are only a sample of many possible. It is
important to explore strategies that would help children with dyslexia gain the
grip on music, and to ease them to learn to play musical instruments or sing.
Even though there are obviously no universally working strategies useful for
every child, it would be beneficial to create a “bank” of strategies and methods
that would be available for all teachers to adopt and implement. For this, it is
necessary to conduct further long-term researches, optimally at international
level, that would involve a greater sample of diagnosed children with different
subtypes of dyslexia, and observe to what extent particular methods and aids
are helpful.
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Dyslexia, as a most common learning disorder, might have negative
consequences on children’s abilities not only in general education, but also in
music acquisition. Not only it might affect their notation literacy, sight-reading
skills and orientation in the music sheet, but also it might impact other
functions, such as visual, aural, and motor skills. Moreover, it could manifest
itself also as disorder of the dynamic psychical processes in form of hyper- or
hypo-activity, or it could create integration difficulties resulting in an inability
to synchronize the heard sound with the seen note. Teachers should be aware
of the primary and secondary symptoms of this disability in order to be able to
implement the most suitable strategy so as to facilitate the childrs learning.
Some of these strategies include using various colors, enlarging the staff,
practicing differentiation skills and eye movement control, focusing first on
rhythm, taking advantage of other childrs skills (sensory and motor memory,
imagination etc.).

Many children with dyslexia are musically gifted, but due to lack of
understanding and support from the teacher, they experience frustration which
leads them to dropout from music school. On the other hand, many diagnosed
musicians claim that dyslexia did not affect any of their music abilities (many
times besides the sight-reading). We find it necessary to conduct more research
in this area, to be able to scientifically grasp the impact of dyslexia on music
education, to exactly diagnose the level of this impact, and to suggest effective
strategies to facilitate childrs learning.

Key words: Dyslexia, music, education.

CrpenaunkoBa Mapusi. Mys3bikajibHOe 00pa3oBaHue JeTel ¢
JUCTEKCHEN.

Jlucnekcust sBisercs HauOoJiee pPACIpPOCTPAHEHHBIM HapylIEHUEM
npu oOy4eHuH. Majo TOro 4To BJIMSIET HA CHOCOOHOCTh peOeHKa YnuTaTh, HO B
3aBHCUMOCTH OT PA3JIMYHBIX MOJBUIOB MOXET OKa3aTh HEraTUBHOE BIUSHHE
Ha €ro JApyrue CeHCOpHble (GYHKIUH, MOTOPHKY, JAMHAMHMKY IHCHUXHYECKHUX
IIPOLIECCOB, a TAKXKe Jarepanu3anuio U nod. CUMIOTOMBI JUCIEKCUU MOTYT
IIOBJIMATH HA 00pa3oBaHue PeOEHKA U B MY3bIKE, @ HE TOJBKO B UTEHUU HOT C
JUCTa, HO W B JAPYIMX MY3BIK&JIbHBIX JCHCTBUSAX. HeoOxomumo, dYToOBI
yuuTeNb 3HaN 00 3TOM (haKkTe U UMEN JOCTYIHbIE CTPATErMH 00Y4YeHHUsI, YTOOBI
MOMOYb peOEHKY CIIPaBUTHCS C TUCIEKCUEH M TPYJHOCTSIMH B OOyIEHUU UTPE
Ha WHCTpYMEHTE WM TeHHH. K HUM OTHOCATCS Takhe CTpPATeTHH, Kak
WCTIOJIb30BAHME DPA3IMYHBIX I[BETOB, YBEIMYEHHE HOTOHOCIIEB, YIIyUIIICHUE
cnocoOHocTH auddepeHmani WiId KOHTPOJIb 3a JIBIDKCHHEM TIJa3,
UCIOJIb30BAHUE JPYrUX CIOCOOHOCTEH pebeHKa (CEeHCOPHON M MOTOpPHOM
namsTd, BooOpaxkeHus) u T.1. HeoOxomumo mnpoBOIUTH JalibHEHIINE
UCCIIEIOBAaHUSl B 3TOM oOjacTu € TeM, 4TOObl C HAYYHOW TOYKU 3PEHHS
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JOKYMCHTHPOBATHL MOCJICACTBHA AUCIICKCHUHU Ha MY3bIKAJIbHOC 06p330BaHI/I€ u

pa3pa60TaTb CTpareruu, KOTOPbIC obneryar JCTsAM  C ,I[I/ICJICKCI/Ieﬁ

BO3MOXHOCTb HAYYHUTHCA UI'PATb HA MY3bIKaJIbLHOM MHCTPYMCHTC UJIA IICTh.
Knroueswie crnosa: AUCJICKCHA, MY3bIKa, o6pa30BaHHe.

CrpenauikoBa Mapisi. My3u4uHa ocBiTa aiTeil 3 quCJIEKCi€l0.

Jlucnekcis € HaWOUIBII TOIIMPEHWM MOPYIICHHSM TIPH HaBYaHHI.
Marto Toro, 110 BIUIMBA€ HA 3[aTHICTh JUTUHU YUTATH, aji¢ B 3AJICKHOCTI BiJ
PI3HMX MJBUIIB HETAaTUBHO BILJIMBAE HA il 1HII CEHCOPHI () YHKIIii, MOTOPHKY,
JTUHAMIKY TICUXIYHUX MPOIIECIB, a TAKOXK JaTepaiizamiro. CAMITOMH AUCIEKCIT
MOXYTb BIUTMHYTH Ha OCBITY JUTHHH 1 B MYy3HIli, & H¢ TUIbKK B YUTAaHHI HOT, a
i B IHIIUX MY3UYHHUX Jis1X. HeoOxiaHO, 1100 BUUTETH 3HAB MO 1IeH (akT 1 MaB
JOCTYIHI CTpaTerii HaBuyaHHsA, 00 JOTMOMOTITH JWTHHI BIIOpPATHCS 3
JUCIICKCIEI0 1 TPYAHOIIAMH TIPW HaBYaHHI TPi HAa 1HCTpyMeHTI abo cmiBy. Jlo
HUX BIAHOCSTBHCS TaKi CTpaTerii, SK BUKOPUCTAHHS PI3HUX KOJIbOPIB,
30UTBIIIEHHST HOTHOI OCHOBH, IOKpaIleHHs 37aTHOCTI audepeHiianiii abo
KOHTPOJIIOBAaHHS PYyXy Ouei, BUKOPUCTAHHS IHIIMX 3JIIOHOCTEH IUTHHU
(ceHcopHOi 1 MOTOpHOT MamM'aTi, ysiBu) 1 T.4. HeoOX1aHO MPOBOAUTH MO MBI
JOCIIDKEHHST B I oOjacTi 3 TUM, MO0 3 HAYKOBOi TOYKH 30pYy
JOKYMEHTYBATH BIUIMB JIUCIICKCIi HA My3HYHY OCBITY Ta PO3pOOUTH CTpaTerii
JUISL TIOJIETTIICHHSI JITSAM 3 JIMCJIEKCIEI0 MOJKIMBOCTI HaBYaHHS TpU Ha
MY3UYHOMY IHCTPYMEHTI a00 CITIBY.

Knrouosi cnosa: nuciekcis, My3uka, OCBITa.
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BIVIMB MY3UYHOI'O MUCTEUTBA HA ®OPMYBAHHSI
HIHHICHUX OPIEHTALIN MOJIOAI

Oco0nMBO aKTyaqbHOIO Ha Cy4aCHOMY e€Talrll COIIaJIbHOTO PO3BHUTKY
ctae mpoOiema (GopMyBaHHS IIHHICHUX OpIEHTAIId  MIAPOCTAKYOTO
MOKOJNIHHA, BHOIp QopM 1 HampsAMKIB COLIOKYIBTYPHOI JISTIbHOCTI.
3araJbHOBH3HAHUM € TOM (PaKT, MO B KUTTEAISUTHHOCTI 1HANBIIA, CTAHOBICHHI
Horo sk ocobucTocTi 0COONMBY POJb BIIIFpPAae MYy3HKa, 3aBASUYIOUM CBOIN
CIIPOMOXKHOCT1 3I1MCHIOBAaTH TJIMOOKWH BIUIMB HAa TyXOBHUW CBIT JIOAWHM.
[{inHicHA OpieHTalls OCOOMUCTOCTI Yy ramy3i MY3UYHOI KyJIbTYpU BHCTYIIA€
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