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In a modern higher educational establishment, the foreign language as a
discipline is focused mainly on the content of vocational education, which
results in the emergence of difficulties in the real situations of professional and
personal bilingual communication.

Scientific literature contains the terms “bilingualism” and “diglossia”.
Investigating the phenomenon of bilingualism / multilingualism in Europe, S.
Romain, the English researcher, counted 25 officially monolingual countries
and 11 multilingual ones. In spite of the prevalence of one ethnos (Ukrainians)
within Ukraine, for instance, the linguistic situation in the state is not so
positive — the society is not monolingual. The peculiarities of the ethno-
linguistic development of Ukraine, the uncertainty of language policy, the
uncertainty and undeveloped categorical apparatus, the lack of a clear idea of
the phenomenon of bilingualism, its peculiarities, qualitative and quantitative
characteristics require special analysis of the phenomenon of bilingualism as
well as the phenomenon of diglossia [Panasiuk 2009].

Despite the active research of the phenomenon of diglossia and
bilingualism by Western scholars (over 40 years after Ferguson's articles, the
world has seen more than 3,000 printed works on this subject), domestic
researchers are only beginning to work in this area, in particular, L. Panasiuk,
E. Borinstein and A. Kavalerov join the Western understanding diglossia as
simultaneous existence in a society of two languages or two forms of one
language. There are also numerous surveys by J. Baugh, K. Hall, M. Hejna,
W. Labov, W. Wolfram etc. in this field.

The primary aim of this paper is to discuss the nature of bilingualism
and diglossia as they exist in Europe in the students’ society today as a result
of language variation and their impact on the educational process.

Since this article is theoretical and qualitative in nature, the author relies
primarily on reviewing the already existing body of literature related to
diglossia and the linguistic problems associated with it in various speech
communities throughout the European countries.

This review article is significant; it will help us to understand the use
of language variations in education. It could also inform teachers and other
concerned bodies about the impacts of using language variations on the
students’ learning and achievements. Still the article is significant in that it
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can help us to take informed decision on the use and impacts of language
variations which result in bilingualism and diglossia in education.

Thus, bilingualism is defined as the use of at least two languages either
by an individual or by a group of speakers. Bilingualism is the norm in the
most of the countries of the world.

Bilingualism refers to the ability to speak two languages fluently. What
is important to note about bilingualism is that it is an individual experience -
simply existing in a bilingual family or community does not guarantee
bilingualism. Likewise, being born in a monolingual family or community
does not prevent one from learning another language and becoming bilingual.
Furthermore, the two languages spoken by a bilingual person do not
necessarily have any relation to each other. They can be from different
language families and have different alphabets.

Diglossia then a situation in which two languages (or two varieties of the
same language) are used under different conditions within a community, often
by the same speakers. Diglossia is a community experience. It cannot be
experienced by an individual. Diglossia refers to a community where two
different languages or dialects are used in different situations by every
member of the community. One of these languages/dialects is the formal, and
one is the informal. The formal, also known as the High language, is what is
used by speakers in writing, and only in the most formal spoken situations.
The informal, also known as the Low language, is the most spoken language
and is used only in writing designed to communicate informally. Thus it
makes sense that diglossia can only be experienced by a community, as an
individual would not be understood if switching between two
languages/dialects. For example, spoken and literary German. Even some
English speaking communities experience diglossia when they use entirely
different dialects of English when communicating formally or in writing, and
when speaking. Even when diglossia is experienced in terms of two languages,
the two languages will be very closely related and generally use the same
alphabet (e.g. Ukrainian - Russian).

Both bilingualism and diglossia require code-switching: the ability to
judge an environment and determine which language/dialect is appropriate.
This is something that speakers of any language already do when deciding
between formal and informal conversation. When bilingualism is experienced
by a whole community, it can be argued that this is diglossia as everyone in
that community experiences it. For example, many communities in the United
Kingdom speak both Scottish and English, and will use English formally, and
Scottish informally, which is very similar to traditional diglossia. Thus, in
some cases, bilingualism (in reference to a whole community) and diglossia
are interchangeable terms. However, in most cases, an individual will be
bilingual, while a community may experience diglossia.

At the individual level, bilingualism could be a result of a person’s
parents speaking different languages. For instance, a child having a French
mother and an English father, may speak both languages. In this type of
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bilingualism, one language tends eventually to become the dominant one, with
the other in a subordinate role. However, according to “A Dictionary of
Linguistics and Phonetics” by David Crystal, “A balanced bilingual is
someone whose command of both languages is equivalent.” Individual
bilingualism may also be the result of being a member of a minority group,
that is, being a part of one linguistic community speaking one language, and
learning another language to be a part of a larger dominant linguistic
community [Panasiuk 2009]. For example, the Ukrainian population in
Ukraine may speak Russian at home and Ukrainian at their work places.

By identifying the negative aspects of mass bilingualism (the possibility
of denationalization, the threat of destruction of the mentality of the nation and
the weakening of the identity of every individual), we consider it possible to
characterize bilingualism as a predominantly positive phenomenon and to
define it as a psychological mechanism of protection and adaptation of the
individual to new, changing conditions of interaction in the world cultural
informational and communicative space [Venevtseva 2015: 30].

In the educational process bilingual communication is considered as a
direction for improving the students’ professional training, which provides for
the exchange and accumulation of knowledge about the foreign language
peculiarities; a complex of personal characteristics; a system of morally
directed qualities (tolerance, respect for people, tact and courtesy, lability, self-
esteem, which depend on parenting and general culture of the individual),
communicative skills (knowledge of the foreign language peculiarities,
bilingual communicative skills and abilities, understanding of foreign
language subject code and speech pictures of the world of two peoples, the
culture of speech, etiquette, the ability to correlate their behavior with specific
conditions, the presence of a sense of measure in relationships) and volitional
properties (communicative control and reflection) necessary for successful
professional communication and personal development of both participants in
the pedagogical process — a teacher and a student [Habibulina 2011: 166].

What is important for us as English teachers, to realize the problem of
variation in English. Variation in English presents considerable challenge to
educational establishments, grounded as they are in standard English norms.
The fairly uniform written standard English of tests is generally more
accessible to students from middle class backgrounds who have been
socialized into oral standard English and baptized in literacy than it is to
students from other dialect backgrounds. Because written language plays a
central role in determining students' success or failure, dialect mismatch has
important implications. Dialect differences in oral English are also likely to
disadvantage students from vernacular backgrounds because talk conveys
messages about social identity, along with other meanings. A student's
accurate, insightful contribution to classroom discourse may be devalued when
she or he uses vernacular dialect features in speaking. Moreover, such
evaluation may be formally backed by local or state standards that call for
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students to use standard English in academic discourse (compare British and
American English) [Reaser & Adger 2008: 169].

W. Wolfram and his colleagues have been experimenting with an
approach to language awareness that does not link to teaching standard
English necessarily, although it provides linguistic knowledge that is useful for
learning a second dialect. Language awareness curricula address the following
goals:

 Scientific: Students discover the rule-governed nature of English
dialects by examining sets of phonological and syntactic data, developing
hypotheses, and testing them against more data. They also gather and analyze
data in their own speech communities.

* Sociohistorical: Students learn about historical and social bases for
dialect development with particular focus on the dialect of their community.

* Humanistic: Students confront the social attitudes surrounding
language variation through a variety of video and audio exercises involving
language differences [Adger & Christian 2007: 251].

To Adger’s point of view, distinguishing standard English speakers on
the one hand and vernacular speakers on the other considerably simplifies the
sociolinguistic facts. Most students have at least been exposed to more than
one dialect, and many have a linguistic repertoire that includes a range of
variable features of one language.

Different arguments have been forwarded for the use of the language
varieties in education. Those in favour of the standards variety argued that
its use helps to keep the unity of a nation, enables students to have adequate
educational resources and provides different social and professional benefits
to the learners [ Yiakoumetti 2007: 59).

On the other hand, Papapavlou and Pavlos [2007: 22] claimed that the
use of the non-standard variations in education facilitates the elevation of
the status of the variations in a society and prevents their possible
extinction. The use of the non-standard variety is also argued to provide
educational advantages to learners as the variety is intimate to the student.
In addition, students from different schools speaking the varieties spoken in
their locality. In such cases, dialects, like languages, are considered as
heritage of peoples and instruments for expression of cultures as well as
markers of self-image and group identity. For this reason, it is argued that
students need to be educated through their own variety. However, the social
evaluation of and belief about language varieties has been affecting the
selection of the language varieties for instructional purposes [Tegegne 2015:
165].

Speaking about bilingualism and diglossia in the European students’
society, we can highlight that bilingual students have a dual linguistic
competence. This, however, is not always equally precise, i.e. it is more
complex and comprehensive in the case of the first language than in the other
one. Bilingual students’ technical knowledge and qualifications are often
incomplete in terms of language standard and technical languages. Namely,
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linguistic competence is simply necessary but not sufficient to communicate
professionally and accurately. To our mind, bilingual students may be at
outstanding levels of writing, reading and speaking competences with regard
to both languages, but this is still not sufficient for the accurate usage of the
language in different spheres. Almost every third student chose two languages
to be used on the radio and television, as well as non-verbal forms of
communication. This tendency is observed through Europe, which suggests
that the language selection can be corrected through the state policy.

Thus, we came to the conclusion that bilingualism and diglossia in
Europe imply and ensure unlimited advantages for students in addition to the
threats inherent in communication. The ability of choosing any particular
language in a particular communication situation and to identify causes of
language acquisition of non-state language should be an important position of
every student.

References
Adger & Christian (2007) — Adger, C. and Christian, D. (2007).
Sociolinguistic variation and education. In Bayley, R. and Lucas, C.(Eds).
Sociolinguistic variation: Theories, methods, and applications, 237-
253. Retrieved in August 2018 from:
www.Cambridge.Org/9780521871273;
Papapavou & Pavlos (2007) — Papapavou, A. and Pavlos, P. (2007).
Sociolinguistics and  pedagogical  dimensions of dialect in
education. Newcastle: Cambridge Scholars Publishing, 14-33;
Reaser & Adger (2008) — Reaser, J. and Adger, C. (2008). Vernacular
language varieties in educational settings: Research and development. In
Spolisky, B. and Hult, M.(Eds). The handbook of educational linguistics.
Malden: Blackwell Publishing Ltd, 161-173;
Tegegne (2015) — Tegegne, W. (2015). The Use of Dialects in Education
and Its Impacts on Students’ Learning and Achievements. Education
Journal. Vol. 4. No. 5, 263-269;
Yiakoumetti (2007) — Yiakoumetti, A. (2007). Choice of classroom
language in bi-dialectal communities: To include or to exclude the dialect?
Cambridge Journal of Education. 37(1), 51-66;
BeneBueBa (2015) — BeneBueBa €.B. Oco0auBoCTI  OLTIHIBaJIBHOTO
CHUIKYBaHHA CTYACHTIB BHINUX IEJAaroriyHUX HaBYaJIbHUX 3aKJaJliB
[Venevtseva, E. (2015). Peculiarities of the bilingual communication typical
of the students who get their higher education at pedagogical institutions].
Science and Education a New Dimension. Pedagogy and Psychology, III (24),
Issue: 48, 30-33. Retrieved in August 2018 from: www.seanewdim.co;

IManaciok (2013) — Ilanaciox JI.B. /[luriocis: g0 aHamizy KaTteropii
outiareizmy [Panasiuk, L. (2013). Definition of bilingualism: diglossia].
Retrieved in August 2018 from: — URL:

http://elibrary.kubg.edu.ua/2099/1/Panasyk Duglisia_do%Z20an
alizy%?20kategorij.pdf;

37



Bicnuk JIHY imeni Tapaca Illesuenxa Ne 7 (321). 2018

XaoudymmHa (2011) — Xa6buOynuna 3.3. AHaJIU3 MOHATHSA «OMJIUHIBaJIbHAs
KOMMYHHKAIUA» B IICHUXOJIOrO-NIEarornyeckoil ureparype M €€ poiib B
€BpOIEHCKOI cucTeme Bhiciiero oopazosanus / 3. 3. Xabubynuna // Mononoi
yuenbiit. — 2011. — Ne 6. T. 2. — C. 165-168 [Habibulina, Z. (2011). The
Analysis of Bilingual Communication in Psychological and Pedagogical
Literature, Its Role in the European System of Higher Education / Z.Z.
Habibulina // The young scientist. Ne 6. Vol. 2, 165-168].

bungac O.M. [luriocis Ta OUlHIBI3M Yy e€BponeiicbKOMYy
CTY/IeHTCbKOMY CYCIIiJIbCTBI.

VY cTaTTi BUCBITIIOETBCS XapaKTep JBOMOBHOCTI Ta JWIJIOCII, TaK SK
BOHHM ICHYIOTh B €BpOIIi B Cy4aCHOMY CTYJIEHTCHKOMY CYCHIIBCTBI BHACIIIOK
Bapianii moBu. [IpobreMa ABOMOBHOCTI Ta JUTIIOCIT cepes CTyAEHTIB MO BCii
€Bpori, OkpecieHa B pPOOOTi, TOMOMOXE HAaM 3PO3YMITH BHKOPHCTAHHS
MOBHHUX Bapiailiii B ocBiTi. CTaTTs MOKe TaK0X MpoiHGOPMyBaTH BUUTEIIB Ta
IHIIMX 3a1iKaBJICHUX OPraHiB PO HACIIAKK BUKOPUCTAHHS MOBHHUX Bapialiil y
HABYaHHI Ta JOCSATHEHb CTYJEHTIB. [laHa cTaTTs € 3HaYylI010, OCKIIBKU BOHA
MOJKE JIOTIOMOTTH HaM NMPUIMAaTH OOTPYHTOBAHI PIIIEHHS 110JJ0 BUKOPUCTAHHS
Ta BIUIMBY Bapiailiii MOB, SIKi MPU3BOAATH 0 JIBOMOBHOCTI Ta JUTJIOCIT y cdepi
OCBITH. ABTOp CTBEpIXKYy€E, L0 B JEIKMX BUMAJIKaX OUIHIBI3M (110
BIIHOIIEHHIO JIO MUJIOT CHUIBHOTH) Ta JUTJIOCIS € B3a€EMO3aMiHHUMU
tepMminamMu. OJHAK y OUIBIIOCTI BHIAJAKIB HE3BaKalO4yd Ha Te, 0 ocola
JIBOMOBHA, CYCIUIBCTBO BCE PIBHO MOXE€ 3a3Hatu jguriocii. Takox
3a3HAYA€THCS, IO JIBOMOBHI CTYAGHTH MalOTh MOABIMHY JIHIBICTUYHY
KOMIIETeHTHICTh. [IpoTe mel ¢akT He 3aBXKIM OJIHAKOBO TOYHUU, TOOTO €
OUTBII CKJIAJHUM 1 BCEOIYHMM Yy BMIIAQJKy IMEpIIOi MOBH, HIK y BHIAJKY
apyroi. JIBomoBHICTH Ta auryocis B €Bpomi nepeadadaroTb 1 HaAaloTh
CTyAeHTaM Oe3MexHi mepeBaru. MoKIUBICTh BUOOPY OyAb-sIKOI KOHKPETHOT
MOBM B KOHKpPETHIM CHUTyallli CHUIKYBaHHS Ta BHU3HAUEHHS MPUYUH
OBOJIOJIIHHSI HEJEP>KaBHOIO MOBOIO Ma€ OyTH Ba)KJIMBOIO TMO3UIIEI0 KOXKHOTO
CTY/ICHTA.

Knrouosi cnoéa: TBOMOBHICTb, TUTIIOCIS, Bapiallisi MOBH, BUIIMN HaBYATHHHUIA
3aKJ1a/1, CTyJIeHTH, €Bpora.

bunpac E.H. /[urinoccusi M OWJIMHIBM3M B €BPOINEHCKOM
CTY/JeHYeCKOM 0011ecTBe.

B cratee moguepkuBaeTCs XapakTep ABYSA3bIYMSA U IUITIOCCHM, TAK KaK
OHM CYIIECTBYIOT cerojHs B EBpome B 001miecTBe CTyJIEHTOB B PE3yibTaTe
N3MCHCHUS A3bIKA. Hpo6HeMa I{BySISBI‘-II/IH U JUrjoccuun cpem/l CTyI[CHTOB 10
BCGI)II EBpone, OIIMCaHHasi B CTAaThE, IIOMOXXET HaM IIOHATH, KaK HCIIOJIb30BAThH
S3BIKOBBIE Bapwalud B oOpa3oBaHuu. JlaHHas paboTa TakKe MOXKET
poruH(OPMUPOBATH PEINOAaBaTeNei U Apyrue 3aMHTEPECOBAHHbBIE OPraHbl O
BO3JICHCTBUM HCIIOJNB30BAHUS  SI3BIKOBBIX ~Bapualuii Ha o0OydeHHe U
JOCTHUIXCHUA CTYJIGHTOB. TaK)Ke CTaThiA Ba)>XHa TEM, YTO MOXECT IIOMOYb HaM
NPUHATh OOOCHOBaHHOE peIlleHHe OO0 WCIOIb30BAaHUM M BO3JACHCTBUU
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BapHalMi S3bIKAa, KOTOPbIE MPUBOAAT K JBYA3BIUMIO W JUIVIOCCUM B
oOpa3zoBaHuU. ABTOP YTBEP)KIAET, YTO B HEKOTOPHIX CIydasx IBYs3bUue (B
OTHOIICHUHU IIEJIOr0 COOOINecTBa) M JUTIIOCCUS — B3aMMO3aMEHSCMbIC
TepMuHbl. OjHAako B OOJIBIIMHCTBE CIIy4aeB YEJOBEK JBYSA3BIUHBIN, a
O0IIIECTBO MOKET MWCIBITBIBATL OHUIVIOCCHIO. TakKe OTMeYaercs, dYTO
JIBYSI3BIYHBIE CTYJICHTBI 00J1a1a10T JTBOMTHOM JIMHTBUCTHUYECKOM
KOMIIETeHIMeH. DTOT (akT, OIHAKO, HE BCerJa OJMHAKOBO TOYHBIHM, T.e.
SBISIETCS 0OJIEe CIOKHBIM W BCEOOBEMITIOIIUM B CIIy4ae TEPBOTO SI3bIKA,
HEXeln BTOporo. /[IBysasprune u aurioccuss B EBporie moapazymeBaroT u
o0ecrneunBalOT  HEOTPAHUYCHHBIE npeuMyniecTBa A CTYZICHTOB.
CnocoOHOCTh BBIOMPATh KAKOW-THMOO KOHKPETHBIH S3BIK B KOHKPETHOM
CUTYaIlUH OOIIECHUS W OTPECIISITh TPUYUHBI OBIIAJICHUS HETOCYIapCTBEHHBIM
SI3BIKOM JIOJKHA OBITH BaXKHOW TO3UIIMEH KaXKOTO CTYIEHTA.

Kniouesvle cnosa: JNByA3blUME, JHUIJIOCCHS, SI3bIKOBBIC BapHaluu,
BBICITICE yueOHOE 3aBe/ieHne, CTyneHThI, EBpoma.

Byndas O.M. Diglossia and Bilingualism in the European Students’
Society.

The article highlights the nature of bilingualism and diglossia as they
exist in Europe in the students’ society today as a result of language variation.
The problem of bilingualism and diglossia among students within Europe,
depicted in the paper, will help us to understand the use of language
variations in education. It could also inform teachers and other concerned
bodies about the impacts of using language variations on the students’
learning and achievements. Still the article is significant in that it can help
us to take informed decision on the use and impacts of language variations
which result in bilingualism and diglossia in education. The author claims
that, in some cases, bilingualism (in reference to a whole community) and
diglossia are interchangeable terms. However, in most cases, an individual will
be bilingual, while a community may experience diglossia. It is also stated that
bilingual students have a dual linguistic competence. This, however, is not
always equally precise, i.e. it is more complex and comprehensive in the case
of the first language than in the other one. Bilingualism and diglossia in
Europe imply and ensure unlimited advantages for students. The ability of
choosing any particular language in a particular communication situation and
to identify causes of language acquisition of non-state language should be an
important position of every student.

Keywords: bilingualism, diglossia, language variation, higher
educational establishment, students, Europe.
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